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In the 21st century, the world has become a global village that is 

more interdependent and interconnected than ever. Economic, 

political and security situation of one country has an undeniable 

impact on other countries. This increased interdependence and 

interaction between people from diverse cultural backgrounds and 

a diffusion of ideas has given rise to an identity crisis. Questions 

like, ‘does progress in globalization and promotion of global 

citizenship mean that we are forging a unified national identity?’ 
lead to ‘sovereignty conflicts’ in the minds of young adults who 

have a desire to maintain their local identity. This article examines 

the problematic with reference to Pakistan and its state’s quest to 

achieve a homogeneous national identity that is ‘localized’ and 

‘inward’ looking. It looks at how globalization is causing an 

identity crisis and how global citizenship education can lay 

foundations of an awareness, which embodies skills helpful in 

preparing young people as responsible global citizens while 

respecting their communal, cultural, and national identities. This 

can be done by promoting education that not only creates simple 

awareness or tolerance, but inculcates analytical and critical 

thinking to ensure a deeper understanding of the world issues and 

an ability to take decisive actions as active citizens. 

 

Introduction 

 

The most significant feature of the 21
st
 century is the broad economic, social, 

cultural and political revolution, often called globalization
1
of the world or its 

conversion into a “global village”2
or a “network society”3

. This massive change 

has resulted in the emergence of a ‘shrinking world’ where due to ‘time-space 

compression’4
, there has been an increased interaction between different cultures 

whose influence is not only confined to the economic domain, but has also affected 

the social and cultural scenario. It can be rightly said that changes in the socio-

political situation of the world are the imminent consequence of economic 
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globalization because the two phenomena’s are closely interwoven
5
. However, 

globalization is a very complicated and a multifaceted process
6
. On one hand, 

globalization promotes ‘homogeneity, synchronization, integration, unity and 

universalism’ but on the other hand, it hampers ‘localization, heterogeneity, 

differentiation, diversity and particularism’. These two consequences of 

globalization are inevitable processes. Hence, the effects of globalization can be 

manifested in the form of struggles pertaining to identity and social-political 

scenes of today’s world
7
. 

As Castells (1996) states, our world and our lives are being shaped by conflicting 

trends of globalization and identity because the two are consistent on many levels 

and hence ‘coexist’8
. This is because although globalization has become a major 

resource for human capital development and information technology, this greater 

influx of knowledge and penetration of different cultures is having deteriorating 

effects on social and cultural environment where identity is concerned
9
. While 

identity can be simply defined as a way, if not universal, of socially modifying 

cultural experiences
10

, on this matter British cultural scientist Hall is of the point of 

view that identity can be defined as recognition of familiar features and can 

include, but is not confined, to ethnic, linguistic, religious, historical, territorial, 

cultural and political attributes with a certain group
11

. His idea coincides with the 

concept of ‘sameness, belonging and unity’, which are expressed by a known 

psychologist Erikson, whose definition of identity encompasses the concept of 

sameness and continuity of the self across time and space. However, Hall states 

that although identity is associated with a shared ‘true self’ of people with common 

historical or cultural backgrounds, it is also a never completed process and is 

‘logged in contingency’. Hence, Hall’s concept of identity enables people to ask 

and answer questions like, “What we are?” and “What have we become” and so is 

based on the framework of “fluid and contingent”12
. Hence, identity gives meaning 

to the lives of people by answering these vital questions. 

At this juncture, it is important to recognize-as stated before-that culture changes, 

if not dramatically, when it is brought in contact with other cultures and societies, 

which is what globalization symbolizes
13

. At the same time, culture’s effect on 

development of identity cannot be denied as stated by Tomlinson (1999), ‘people 

make culture and culture makes people in the form of cultural identity’14
. This 

means that any alteration in culture will definitely influence the process by which 

people derive their identity. It also means that through education we can create 

awareness among people that can supplement the process of identity construction. 

This article explores in detail how and what type of identity crisis is caused by 

globalization and expounds on how global citizenship education can assist young 

people in their struggle for a coherent identity.  

 

Globalization and Identity 
It has been established earlier that globalization has an effect on the identity of 

people, as Eriksen (2018) suggests that identity is basically a sense of sameness 

and belonging which helps a person identify themselves with a certain group of 
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people. He further says that it is normal for children in their teenage to be unclear 

about their identity, as they themselves are being introduced to several different 

ideas of being. However, if this lack of clarity appears in adults, it is surely a cause 

of concern
15

. At the same time, globalization has completely altered the process of 

identity construction; people now develop a sense of self from global media rather 

than solely from values and family
16

. This new process of identity construction is 

considered a threat by conservative members of society, who feel that it is 

affecting their cultural values. Hence, globalization and increased influx of media 

are considered a threat to the local cultures because globalization talks about 

uniformity and homogeneity, which inevitably means suppression of diverse 

cultures due to spread of one.  

 

The World Values survey shows that people around the globe have different ways 

of identifying themselves. According to the figures, 13% consider themselves to be 

primarily citizens of the world or global citizens, 38% identify themselves with 

their nation-states and the remaining 49% prioritize their regional or local identity 

above any other
17

. These figures assert that the spread of a homogeneous culture 

and therefore, an identity will surely be considered a threat to their local or 

national identity by a majority of the people. The perceived threat exists in spite of 

the assertion by some scholars  that globalization is not a real threat to cultural 

identity because identity is not a ‘fragile attachment’, but rather an 

‘institutionalized’ way of organizing and leading society and social life
18

. 

On the contrary, it cannot be denied that globalization has increased the gap in 

identity formation because nation-state is no longer giving meaning to the life of 

people, so people tend to prioritize local identities over national ones
19

. However, 

education and specifically global citizenship education can be used as a tool to 

give meaning to the life of people and thereby, help them build an identity. 

 

Identity and Pakistan 

As illustrated by Jalal’s work, the collective imagining of Pakistani nationhood is 

contingent on an exclusionary narrative of ‘us’ and ‘them’. This identity building 

relies heavily on ideological indoctrination through false historical facts that are 

taught to students from their nascent years at school and hence, are quite effective 

in breeding bigotry
20

. Thus, a Pakistani identity makes for an extremely ‘local’ 
outlook on life at the behest of a state that thrives on politics of hate. Moreover, the 

state’s focus on carving out a homogenous national identity has led to alienation of 

various provincial and other local forms of identification. The aftermath of such 

state propaganda as well preferential treatment of certain traits to be more 

Pakistani than others has not only caused individual grievances, but also led to 

other grave consequences. It is perhaps one of the causes of extremism and 

terrorism that confront our country and has embroiled our youth in an identity 

crisis. In such a scenario, global citizenship education,that offers a complete 

overhaul of the current education system,is more relevant than ever. Its various 



Global Citizenship Education: Values to be taughtin the Light of the Rising Identity Crisis 

 

389 

facets that aim to inculcate tolerance and other important skills in youth are 

discussed below. 

 

Role of Education 

Globalization like other spheres of life has also influenced the type of education 

which needs to be imparted in schools and has been -if not directly then indirectly 

due to increased inter-cultural engagements and accelerated mobility of people-

propagating reform in this field
21

. Education is the foundation which enables 

people to build their life because it not only gives them awareness, but also the 

ability to make informed decisions. At the same time, it increases the scope of 

opportunity in their lives that in turn enhances the whole life experience
22

. This 

means that a proper education and global citizenship education can assist the youth 

of today with the struggles for identity.  

Due to increasing diffusion of cultures and ideas, it is now critical that students 

understand the “complex web of cultural, material, local and global processes” in 

detail and if education fails to achieve this objective, it might promote a ‘civilizing 

mission’23
. It is essential nowadays to promote a culture of global education 

because globalization is increasingly becoming a part of our lives.New generations 

need the necessary skills and abilities to lead a successful life, one in which they 

are more tolerant and ready to work towards the global good. This world has to 

accept that globalization is now a reality and we need to develop competencies that 

prepare us to live as productive global citizens. As Bauman states: 

 

If you are not ‘global’, the walls built of immigration controls, of 

residence lawsand of ‘clean streets’ and ‘zero tolerance’ grow taller to 

try to contain the diffusion of ideas, goods, information and peoples 

in order to protect specific local spaces from unwanted 

‘contamination’. Thus, we end up with a one way transfusion (in its 

legal form at least) rather than a diffusion.
24 

 

It is also essential that the education imparted at schools is able to prepare children 

for the changing ideas of citizenship in this highly globalised world, where there is 

an extensive diffusion of ideas and cultures
25

. This article explores and identifies 

the basic competencies that global citizenship education should develop. These 

competences should be part of global citizenship education and teaching 

pedagogies in line withthe dynamic socio-cultural needs of today’s world, 

especially the identity crisis confronting ouryoung minds. 

 

What should Global Citizenship Education (GCE) Entail? 
A vast chunk of scholarly work on global citizenship education advocates that 

while Global Citizenship Education prepares youth to participate in the multi-

cultural world productively, it should also understand the delicate relationship of 

global unity in order to maintain and appreciate diversity.The following themes 

have emerged after extensive literature review. 
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Ability to understand that ‘we’ includes global others 
One of the key elements of the global citizenship education is to identify oneself as 

a citizen of the global world and not as some “fraction of the whole”26
. It further 

means that we must be aware of the problems and issues of people around the 

world and are ready to cater to them as we do in our own country or community. In 

other words, global citizenship should translate into a sense of ownership which is 

not confined by boundaries, but rather extends to each person and each culture on 

this planet. 

This concept has been articulated very effectively by Kilick, who states that: 

“Global citizenship is only a geographic extension of current and historical 

construct of citizenship-or, better perceived as good personhood”27
.Understanding 

of this concept will not only foster an ownership and acceptance of the problems of 

this world, but will also prevent young individuals from believing that global 

citizenship is an infringement of their national or local identity. 

 

Critical awareness of one’s own culture and appreciation for other cultures 
GCE should clarify that ability to identify oneself with the global community does 

not mean that one has to surrender one’s cultural, local or national identity because 

these identities enrich one’s life today. However, the key purpose of global 

citizenship education is to have mutual respect for other cultures
28

. As UNESCO’s 

Director General stated: “Recognition of inherent dignity and of equal and 

inalienable rights of all members of human family is the foundation of freedom, 

justice and peace in the world”29
. Along with respect for all individuals of the 

planet, GCE should develop an appreciation for all cultures and importance of 

diversity in students
30

. Here, James A. Banks makes a very important point. 

According to him, without a deep understanding of one’s own culture and origin 

one cannot appreciate or respect someone else’s culture. Hence, both a deeper 

understanding and in other words a critical awareness of one’s culture combined 

with the understanding that in the contemporary globalised age, culture and 

traditions of one society has an effect on other cultures should be the goal of 

GCE
31

. This cultural awareness will help students in identifying the most 

meaningful thing in their life and will supplement the process of identification. At 

the same time, it will enable the youth to work together to solve the world’s 

problems more effectively. 

 

Critical learning skills 

To make this learning more effective and authentic, GCE should enable students to 

identify that there are many creators of knowledge and recognize that the 

knowledge we receive has diverse cultural backgrounds. It is therefore important to 

understand that our assumptions and opinions are often influenced by the context 

in which they are given
32

. Hence, the need to have critical literacy becomes a 

central theme to GCE. Learners should develop skills such as reflection; an ability 

to critically examine the issues and the likely solutions of the problems faced by 

people globally
33

. As argued by Banks,“Literate citizens in a diverse democratic 
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society should be reflective, moral and active citizens in an inter-connected 

world.”34
.  

 

Urge to make the world more sustainable and promotion of a pro-active 

culture 
It is not enough to have an understanding and ownership of world’s problems until 

we are efficiently preparing for the future too, one which is based on the principles 

of sustainability
35

. In other words, GCE should develop effective links between 

past, present and future. Learners should be engaged in activities where they are 

taught to imagine future and so foresee the problems and steps for sustainable 

development. This activity, according to Kniep (1986), can also be called 

‘inventing the future backwards”36
. Along with it, learners should be taught not 

only the ability to critique problems of the past, but also to devise possible 

solutions to these problems
37

. On this point, Gadotti’s observation about today’s 

education is quite apt:“…education as we see it today is more a part of sustainable 

development’s problem rather than a part of its solutions because it reinforces the 

principles and values of unsustainable life and economy...”38
.Learning to explore 

the problem and coming up with its solution goes hand in hand; without exploring 

the problems, we cannot solve them, and without an aim to solve the issues, we 

cannot achieve a more sustainable world. Therefore, GCE should foster a culture 

of exploring problems with an aim to solve them.  

 

Learning to live with justice 
One of the major responsibilities of GCE is to emphasize that finding solutions to 

the world’s problems, such as environmental issues, poverty and inflation is not 

our ‘moral’ duty, but an ‘obligation of justice’. This is because being a citizenship 

entails an obligation to ensure justice and justice means that every individual as a 

citizen of this world receives an equal opportunity to live. Hence,the obligation of 

justice rather than pity or sympathy should be the motivation behind the urge to do 

good for the global community. Dobson states that,“Being human raises moral 

issues while being a citizen raises political issues”39
. There is a fine line between 

the two concepts. At present, moral duty propagates nations/people to help others 

and this fosters a sense of superiority amongst the helping parties and as a 

consequence gives them power over others leading to an unjust society. Hence, 

GCE should promote an understanding that solving the world’s issues is  not our 

moral obligation as  human beings, but our common  political responsibility as a 

global citizen to foster a more just and peaceful society.  

 
Human rights teachings 
Human rights teachings should be the underpinning of a GCE education. The 

rights and responsibilities of each individual should be based on the teachings of 

universal human rights. This is because major conflicts in the world start from 

basic human rights violations
40

. It is critical that GCE should foster human rights 

awareness to ensure a just world.  
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Conclusion 
While the process of globalization has benefited this modernworld in various ways, 

it has also presented a variety of challenges. One of the challenges of 21st century 

is the loss of a coherent sense of identity or belonging to one country or region, 

especially when people are connected and ultimately influencedby cultures of other 

societies and can identify with them. However, a sensitive global citizenship 

education can bridge this gap and enable learners to deliberate on their identity in a 

critical manner and effectively understand it while respecting other cultures and 

societies. At the same time, the responsibility of Global Citizenship Education is 

bigger than simply creating awareness and understanding. It has to influence 

behavioral change that stems from a learner’s critical engagement and an ability to 

differentiate between the nuances present in today’s world. This will lead learners 

to be empathetic, politically just, and culturally aware. Without doubt, providing 

such a holistic education is a hefty task, but with emphasis on cognitive learning, 

these values and behaviors can be nurtured. Global Citizenship Education now 

forms the core theme of Sustainable Development Goals and hopefully this will 

have a positive impact in the years to come. With reference to Pakistan, it is hoped 

that global citizenship education will make our classrooms more tolerant and 

critical so that our youth can deal with its pressing questions about identity in a 

manner that is of utility to the world.  
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