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Dysfunctional Career Thoughts, Achievement Motivation,
and Test Anxiety among University Students”
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Individuals with dysfunctional career thoughts, low achievement
motivation and high test anxiety are related by characteristics having
logical similarities, indicating that perhaps they are distinct but
related constructs. However, due to the limited use of the term
dysfunctional career thoughts in psychological literature, (more
particularly in India), the evidence regarding the correlation among
these variables is lacking. In an attempt to study the relation between
these three variables, 160 students (Girls=80:; Boys =80) of Himachal
Pradesh University were approached. Since it is empirically,
demonstrated that the two components of test anxiety, worry (the
cognitive component) and emotionality (the affective component)
show different and specific relationship with performance (Stober,
2004). In the present study information on both these components
was also collected along with total test anxiety scores. Findings of
the present research shows, emotionality component of test anxiety
has emerged as most important variable for present sample, showing
positive and significant relationship with dysfunctional career

thoughts and negative and significant relationship with achievement
motivation.
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Cognitions have been generally recognized as important factor
that affect individuals’ career decision making process and overall
vocational development (Keller, Briggs & Gysbers, 1982; Lustig &
Strauser, 2000, 2003; Sampson, Peterson, Lenz, Reardon, & Saunders,
1996). When one’s thinking about assumptions, attitude, beliefs, plans
and strategies about one’s career are negative, they are referred to as
dystunctional career thoughts.

Dysfunctional career thoughts have been characterized by career
theorists as dysfunctional career beliefs (Krumboltz, 1990);
dysfunctional congnitions (Corbishley & Yost, 1989); dysfunctional
self-beliefs (Borders & Archadel, 1987); self defeating assumptions
(Dryden, 1999); and faulty self-efficacy beliefs (Brown & Lent,
1996). Usually revolving around the issues of self-worth
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dysfunctional career thoughts are expressed through behavior (e.g.,
incomplete work), emotions (depression and anger) and verbal
expression (e.g., negative statements). It has been suggested that
higher levels of anxiety and low seif-esteem (Betz & Hackett, 1981;
Herr & Cramer, 1996); poor problem solving skills (Peterson,
Sampson, & Reardon, 1991); lack of self knowledge related to career
interests, abilities and values as well as maladaptive career beliefs and
assumptions (Lustig & Strauser, 2003; Strauser, Lustig, Keim, Ketz,
& Malesky, 2002) can lead to dysfunctional cognitions and
perceptions that not only result in failure to realize individual career
potential, they may often cause the individual to avoid it all together
(Sampson, et al., 1996).

All the students are influenced by achievement motivation.
Everyone has a need to achieve and a fear of failure, but these vary
from person to person and from situation to situation. Individuals with
need to achieve have high attitude toward success and work hard to
ensure they are successful (Atkinson, 1974). They participate in the
activity either for the sake of learning or improving their ability or
with expectation of reward (Eskeles-Gottfried, Fleming, & Gottfried,
1998). On the other hand, fear of failure predisposes some students to
have a little desire to accomplish a certain goal (Atkinson, 1999).
They avoid failure at all costs. When students think they have iow
ability, to avoid failure and protect their self-worth they may actually
decrease effort (Alderman, 1999) or choose not to have a goal or even

attempt the task (Atkinson 1974, Grabe, 1979, Veroff, McClelland, &
Marquis, 1971).

Tracy (1993) observed that whatever we accomplish is
determined by the way we think and use our mind. Studies have
shown that people with limited self beliefs (Simon, 1988) and low
seif-efficacy (Alderman, 1999) often lack confidence, are negative and
pessimistic and they expect to fail. While high achievers are generally
classified as driven, striving for success, competitive or taking charge.
Low achievers are seen as quitters, non participants and failures
(Parker & Johnson, 1981). Since exam results are decisive for
educational and occupational careers today, test anxiety remains an
important variable in basic research into cognitions and emotion
(Dutke & Stober, 2001) as well as achievement motivation (Elliot &
McGregor, 1999), playing major role for student's academic self-

concept and career advancement (Pekrun, Gotz, Titz, & Perry, 2002;
Stober & Pekrun, 2004).

In educational testing, test anxiety represents a bias that conceals
the true potential of students. Test anxiety expresses its influence in
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the form of troublesome and self-defeating thoughts. On the basis of
extensive research, Sarason (1980) concluded that high test anxious
individuals are more self-centered and self-critical than those who are
low in test anxiety. They are more likely to be negatively self
occupied and emit personalized derogatory responses (Sud, 2001; Sud
& Prabha, 2004; Sud & Sud, 1997). They have chronic doubts about
either producing adequate performance or being favourably evaluated
by significant others (Wine, 1982). The self-image of high test
anxious students has been found to be low, negative, and rejecting.
They perceive themselves as ineffective problem solvers, having
diminished personal control and lack of confidence with greater
tendency to avoid solving problems (Blankstein, Flett, & Batlen,
1989; Sud, et al., 2001). High test anxiety has also been observed to

be significantly associated with low achievement motivation (Sud,
2001).

Since worry (the cognitive component) and emotionality in test
anxiety appeared to show specific and different relationship, they
became basic conceptions. Thus to see if they could also show this
relationship with dysfunctional career thoughts as well as achievement
motivation both have been included in the present study.

In view of the commonality in the experience shared by
individuals with dysfunctional career thoughts, low achievement
motivation and high test anxiety, some relationship was expected
among these variables. However, due to the limited use of the term
dysfunctional career thoughts in psychological literature, evidence
regarding the relationship among these variables is lacking
completely, not only in India but in the west as well. Present study is a
pioneering attempt to explore this relationship in Indian setting. For
the present study it was hypothesized that:

(1) Dysfunctional career thoughts will be negatively related to
achievement motivation and positively related to test

anxiety.
(i) Achievement motivation will be negatively related to test
anxiety.
METHOD
Sample

The sample consisted of 160 university students (Boys = 80,
Girls = 80) as it was assumed that those trying to get into the world of
work will be more concerned about their career. Participants’ age
ranged from 21 to 25 years. Equal numbers of students, (Social
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Sciences = 80, Physical Sciences = 80) were selected by using quota
sampling technique from Himachal Pradesh University, India,

Instruments
Career Thoughts Inventory

Career Thoughts Inventory (CTI} was developed by Sampson et
al. (1996). The inventory consists of 48 statements describing
thoughts that some people have when considering career choices. The
statements are worded negatively to represent dysfunctional career
thoughts. Participants respond to the items using a 4 point Likert type
scale ranging from Strongly disagree (SD) to Strongly agree (SA).
Scores range from 48 to 192 High Scores indicate greater
dysfunctional career thoughts. For the total score, internal consistency
estimates ranged from 0.93 to 0.97.

Costello Achievement Motivation Scale

The scale was originally developed by Costello (1967). Hindi
version of Costello’s Achievement Motivation Scale (Mishra &
Srivastava, 1990) was used in the present study. It is 24 items scale to
be answered in yes/no format. The correlation found between both
English and Hind\ versions was 0.88, (p<.01). Item No. 2,3,5,7.9,11,
13,17,19,20,22 and 24 are given 1 mark if answered positively and 0
if answered negatively. Reverse holds for rest of the items. Scores
range from 0 to 24. Higher scores indicate high achievement
motivation. The test-retest and split half reliability coefficients were
found 0.80 and 0.82 respectively.

Test Anxiety Inventory

Test Anxiety Inventory (TAI) was originally developed by
Spielberger (1980). Hindi version of Test Anxiety Scale (Sud & Sud,
1997) was used in the present study. It consists of 20 items with two
subscales for measuring worry and emotionality components of test
anxiety. Factorial validity of Hindi TAI shows clear cut worry and
emotionality factors, similar in strength as those reported in the
English TAI. The scores range from 20 to 80 as the participants
respond to each statement on a four point rating scale ranging from
almost never to almost always. High scores indicate high level of test
anxiety. Alpha coefficients of 0.89 and 0.83 for high school boys and
girls attest to high internal consistency of the inventory.
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Procedure

that their results would be kept confidential to put them in a positive
frame of mind. Then, the set of three questionnaires, career thoughts
inventory, achievement motivation scale, and test anxiety Inventory
stapled together were given to each student in same order, with the
standard instructions written on the top of each test. All the queries
related to questionnaires were answered side by side.

RESULTS

Table 1

Correlation among dysfunctional career thoughts, achievement
motivation, test anxiety, worry and emotionality (N =1 60)

Variables [ H [11 IV v
I Dysfunctional career thoughts - 11 .11 08 16*
I Achievement motivation - =10 -.11 -17*
HI  Test anxiety - B1**  75%%
IV Worry subscale - 65 ¥

\Y Emotionality subscale -
*p<.05; **p<()]

Table 1 shows significant positive relationships between
dysfunctional career thoughts and emotionality subscale of test
anxiety (r = .16, p<.05); test anxtety and worry subscale (r = 81,
p<.01); test anxiety and its emotionality subscale (» = .75, p<.01); and
between worry subscale and emotional subscale of test anxiety (r =
.69, p<.01). Table 1 also shows a significant negative relationship
between achievement motivation and emotionality subscale of test
anxiety (r = -.17, p<.05).

DISCUSSION

The purpose of the present study was to investigate the
relationship  between dysfunctional career thoughts, achievement
motivation, and test anxiety. Dysfunctional career thoughts, usually
revolve around the issue of self-worth, over generalization and have
he tendency to decrease the likelihood of overall life satisfaction
Sampson et al., 1996). Dysfunctional career thoughts have also been
inked to a person’s self-perceptions of his/her current career related
tatus. People with self-limiting belief and low self-efficacy have been
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found to lack confidence, are negative and pessimistic, and they expect
to fail. Fear of failure predisposes such people to give up. They are so
much paralyzed with doubt about their capabilities that rather than
face humiliation of failure, to protect their self worth they choose to
either decrease their effort or not to do the task at all (Veroft, et al.,
1971). There are possibilities that individuals with more dysfunctional
career thoughts will have low achievement motivation and may find it
tough to think of broader career perspectives. However, in the present
study, the relationship between the two variables has turned out to be
non significant.

it has been observed that highly motivated participants show
higher facilitating anxiety, and lower debilitating anxiety, aré more
confident and express higher success expectations (Fontaine, 1991).
Having internal locus of control (Kothari, 1993) such subjects are less
inclined to attribute failure to ability than those low in achievement
motivation (Scapinello, 1989).

University students are generally regarded as job hunters and are
desperate about getting a good job. Since it is just a beginning of their
career, it is not unusual for them to have high achievement motivation.
However, because in India job opportunities are very few, as observed
by Lustig and Strauser (2003), perhaps limited opportunities to make
vocational decisions; distorted, misinformed, and biased career beliefs;
lack of self knowledge related to career interests, abilities, and values;
and maladaptive career beliefs and assumptions, could have been some
of the factors responsible for high level of dysfunctional career
thoughts experienced by the sample of the present study. This finding
highlights that perhaps dysfunctional career thoughts and achievement
motivation are two independent constructs. Or perhaps the drive to
reach their goal has been so high among these students, that the
dysfunctional career thoughts could not influence their achievement
motivation negatively. However, lack of supportive evidence,
highlights the need for much future research for firm conclusions. A
need exists to understand the functioning of individual's perception of
probability of success, strength of motivation, need to achieve, nature
of motivations (intrinsic or extrinsic) and persons’ attitude in
controlling the negative influence of dysfunctional career thoughts on
achievement motivation.

Some of the determinants of test anxiety like ambiguity and
complexity of situation, perceive pressure for achievement, set by
teachers, parents or other students acting as reference group,
probability of failure connected with inability to deal with high levels
of aspiration are quite similar to those perceived for dysfunctional
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career thoughts. Hence a positive relationship was expected among
these two variables.

However, the result indicates that only emotionality component
of test anxiety has turned out to be significantly and positively related
to dysfunctional career thoughts. Perhaps the higher levels of
dysfunctional career thoughts are more responsible for autonomic
reactions (the emotionality aspect of test anxlety) that are evoked by
evaluative stress then the cognitive concern about the consequences of
fallure (the worry component). This finding also supports the
observation by Corbishley and Yost (1989) that one of the ways in

which individuals reveal dysfunctional career thoughts is through
emotions.

However, the negative and significant relationship between
achievement motivation and emotionality, highlights that perhaps the
higher’ facilitating anxiety and lower debilitating anxiety, more
confidence and higher success expectation of these subjects (Fontaine,
1991) could also counter the effect of emotionality for these subjects.
However, since no clear relationship has emerged between
achievement motivation and worry as well as test anxiety, no firm
conclusion can be drawn, without more research. Further, while in
carlier studies achievement motivation has been observed to be
significantly associated with test anxiety (Sud, 2001), lack of evidence
with rtegard to its relationship with worry and emotionality

components of test anxiety also highlights the need for much future
research.

Also since both worry and emotionality together contribute to
total test anxiety scores, significant contribution of only emotionality
and not worry for dysfunctional career thoughts might have been
further responsible for lack of significant relationship between
dysfunctional career thoughts and overall test anxiety.

Overall it can be said that since not much research has been done
with dysfunctional career thoughts and the variables of the present
study, the evidence to support the present findings is lacking. Thus
much future research is recommended for firm conclusions.
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