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Abstract
Taking the lenses of cultural perspectives, this study has investigated the role of teacher educators in
transforming the teaching and learning beliefs of prospective teachers in a formal teacher education
program in a remote mountainous region of Pakistan. We used a qualitative exploratory approach to
conduct the study and collected data from eight teacher educators through semi-structured interviews,
non-participatory observations of the classroom practices, as well as researchers' field, notes
Findings, showed that the changing culture of teacher education in Pakistan seem to redefine and
reinterpret teacher educators' roles in transforming prospective teachers' beliefs. As a result, teacher
educators saw themselves as role models, counselors, mentors, storytellers, and listeners. These
findings have pertinent implications for the teacher educators' roles in similar settings.
Keywords: Teacher Educators, Transforming Beliefs, Teacher Education, Prospective Teachers
Introduction
Studies have shown that prospective teachers' learning becomes more constructive during their
professional development programs and early teaching career (Brownlee, 2003). They join the pre-
service teacher education programs with a certain repertoire of beliefs about teaching and learning.
Those beliefs are nested in their background as students in the schools and colleges. In the pre-service
teacher education program, the interaction with the teacher educators provides them with
opportunities to question, rethink, reconstruct, reconceptualize, and transform their pre-existing
notions, and teaching and learning beliefs. Consequently, teacher educators' key role is to teach them
by refining their skills, fortifying their knowledge of content, and transforming their ontological and
epistemological beliefs to make them effective teachers. As a result, contemporary research on teacher
education focuses more on transforming teachers' beliefs as it has a greater impact on their classroom
practices. It is therefore imperative to investigate teachers' beliefs and their practices (Goncalvest,
Azeved, & Alves, 2013). In other words, without modifying the teaching belief of prospective
teachers, ensuring the quality of teaching in the classrooms will always remain a dream unfulfilled. In
this regard, the culture and milieu of the teacher education institution play an important role in
shaping up the beliefs of prospective teachers about teaching and learning. Given the scarcity of
literature on teacher education institution, literature from school culture (Cooper, 1988; Deal &
Peterson, 2009) provide basic lenses to the study.

This study has explored the perceptions of teacher educators about their roles in constructing
prospective teachers' beliefs, why they do so or what makes them do so, and how they perform such
roles in a remote context in the northern mountainous region of Pakistan.

Theoretical perspectives and review of literature

Beliefs are the internal forces and strong intentions, which trigger individuals’ actions and practices
(Haney, Lumpe, & Czerniak, 2002). They are the self-information of an institution, a person, an
event, or a behavior (Kane, Sandretto, & Heath, 2002). They are the understandings about what is felt
to be factual (Valcke, Sang, Rots, & Hermans, 2010). They are the psychological understanding of
self and environment (Boote, 2003). Research on teachers' beliefs shows that teachers' beliefs about
teaching and learning shape up their learning to teach and thus has implications for educational
reforms (Kane, Sandretto & Heath, 2002). Haney, Lumpe, and Czerniak (2002) assert whatever
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teachers do in the classrooms is hugely influenced by what they believe about teaching and learning.
Thus, teachers' beliefs have huge implications for students' achievements and teacher educators can
play a pivotal role in shaping and reshaping teachers' beliefs about teaching and learning. There has
been little known about what roles do teacher educators play to transform prospective teachers' beliefs
about teaching and learning or how do they shape up their beliefs. The findings of this study,
therefore, are of paramount importance for teacher education in developing country contexts and
elsewhere.

We took the lens of cultural perspectives (Bourdieu, 1996) to conduct the study. Bourdieu
(1996) uses the term 'habitus' that influences individuals' background, thinking, perspectives, beliefs,
and practices. The habitus is constructed based on one's background education and experience,
interactions, and workplace environment. That means prospective teachers construct their beliefs
about teaching through restructuring, redefining, and reinterpreting their earlier experience as
students, as prospective teachers, and later, as teacher educators in pre-service teacher education
programs. Besides, the changing culture of teacher education provision in the country (Khan, 2009,
Khan, 2011), also seems to influence the thinking and practices of these teacher educators.

Thus, we see teacher educators as critical, thinking agents who construct their understanding
of teacher education based on the interaction of their old and new experiences in a teacher education
program (Noel, 1993). Noel (ibid) refers to the notion of ‘practical reasoning' through which
prospective teachers construct their learning under the facilitation and support of their teacher
educators. From the practical reasoning perspective, a teacher educator needs to know the goals,
desires, and beliefs, past experiences, knowledge, emotions, and intentions of the prospective teachers
as well as the present situation. Thus, teacher educators need to be facilitators of the learning process
by engaging them in activities that result in their paradigm shift. In doing so, teacher educators'
thinking and beliefs, which have been formed over time due to a particular habitus, influence their
practices to shape up prospective teachers' beliefs.

Volcker, Sang, Rots, and Hermans (2010) are of the view that teacher educators facilitate the
teaching-learning process among prospective teachers. They emphasize the importance of teacher
educators to embrace modernized concepts of teaching and transform them into real practices, thus
facilitating the learning process among prospective teachers.

The question is, how teacher educators can adopt such roles and practices. During the teacher
education programs, teacher educators design different activities for the prospective teachers. Such
activities and practices of the teacher educators referred to as psychotherapeutic concepts and the role
of teacher educators is seen as that of belief-and-attitude therapists; which they are taking as a new
academic field, involving their practices (Boote, 2003). Boote (2003) further argues that teacher
educators have become belief-therapists; whereas, most of them are poorly prepared to adopt the role.

Developing and strengthening the practices of novice teachers depends heavily on good
mentorship which, indeed, requires a lot of expertise and investment of time (Khan, & Halai, 2009).
Prospective teachers are taught and guided in pedagogy while helping them to overcome their
learning difficulties by their mentors (Wilson 2006).

Chai (2010) argues to transform the teaching and learning beliefs of prospective teachers,
teacher educators need to know how prospective teachers learn and grow in the professional programs
and what strategies should they adopt in transforming the pedagogical and epistemological belief of
the prospective teachers (Valcke, Sang, Rots, & Hermans, 2010).

There is little known about teacher educators' role in Pakistan (Khan, 2011), this study,
therefore, adds value to the development of knowledge on the role of teacher educators in general and
that of teacher educators as belief transformers in particular.

The Changing Culture of Teacher Education in Pakistan

The teacher education colleges in Pakistan showcase an institutional maze (Khan, 2009). There are
various types of institutions including departments of education in the universities, Institutes for
Education and Research (IERs), Government Colleges of Education (GCE), and Government
Elementary Colleges of Education (GECESs). University departments offer Bachelor's, Master's, and
Ph.D. level programs. GCE and IRS offer Bachelor's and Master's programs too. However, the
GECEs were initially offering one-year-long Primary Teaching Certificate (PTC) and Certificate of
Teaching (CT) programs. In the recent past, these programs have been replaced with the two-year
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diploma programs called Associate Degree in Education (ADE) and four-year B.Ed. (Elementary)
programs.

In the year 2002, through an ordinance, the government of Pakistan established the Higher
Education Commission (HEC) to reform and revamp higher education in the country. The
establishment of HEC has become a catalyst in bringing about reforms in the universities and other
higher education institutions. As a result, changing culture and milieu seem to emerge in the
educational institutions, resulting in a change in the role perceptions of faculty members, too. Later
on, in the year 2007 the Higher Education Commission, through a Federal Government Notification,
established an accreditation council to ensure quality teacher education in the country through
reforming and revamping various teacher education programs. The council is called National
Accreditation Council for Teacher Education (NACTE). The council emphasizes licensing teacher
education programs, policy-making and streamlining teacher education, accrediting departments and
programs, and encouraging research work in the institutions. Such reform initiatives at the national
level, have also become instrumental for changes in the traditional culture of teaching and learning in
the teacher education colleges. As a result, the cultures of teacher education colleges also saw waves
of changes in their mandates and practices. Teacher educators saw a sudden shift from some
traditional ways of teaching to more transformative modes. Their beliefs about teacher education,
educating the prospective teachers, and bringing about changes in the prospective teachers' beliefs
about teaching and learning, kept on changing.

Research design and context

In this research study, we employed a qualitative approach to explore the practices, experiences, and
role of the teacher educators in transforming prospective teachers' beliefs in formal teacher education
programs in a remote region of Pakistan. Qualitative research helped us explore how individual
teacher educators construe their roles and experiences, how they construct their lives, and what
meaning they give to their experiences (Merriam, 2009).

We employed purposive sampling strategies to identify and select teacher educators for the
study. Eleven teacher educators participated from a teacher education institution in a remote region in
Pakistan. The institution offers a two-year-long pre-service teacher education program to elementary
school teachers. After completion of Grad 12, prospective teachers can enroll in the program. The
program consists of both theory and practice. The prospective teachers spend a considerable amount
of time in school during their practicum. Generally, senior teachers are transferred from high schools
to such colleges as teacher educators. These colleges are managed by the Directorate of Education of
the provincial government. These teacher educators were engaged in a former teacher education
program titled Associate Degree in Education (ADE). This is a two-year-long program aiming to
develop teachers for elementary schools. There were above 100 students in the college most of them
(80%) were girls.

The teacher educators who participated in this study had a minimum five-year experience as
teacher educators. Given the ethical considerations of the qualitative study, we have used pseudonyms
for the teacher educators. We got prior consent and permission from the college management to begin
our fieldwork. We also got informed consent from all the individual teacher educators for
participation in the study. All the teacher educators participated in the study voluntarily.

Qualitative data are retrieved from people's understanding, views, feelings, and life
experiences, (Eisner, 1998); through observations, interviews, and discussions providing detailed
descriptions of their activities, performances, and events (Merriam, 2009). In this study, we used
semi-structured interviews and classroom observations. These data collection methods helped us
making a strong description of the research question as well as making sure the rigor and
trustworthiness of the findings. Interviews recount life histories and experiences reconstructing and
rethinking memories or events of someone and (Merriam, 2009).

Data collection and analysis

We interviewed each of the teacher educators for about ninety minutes in two to three different
intervals. We used audiotape to record interviews of the participants. We transcribed the recorded data
to develop the transcripts for analysis. The transcription of the recorded interviews highlighted the
role perceptions and experiences of the teacher educators in transforming prospective teachers’ beliefs
about teaching and learning.
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We also generated data through classroom observations and during the school visit for
practicum. Merriam, (2009) asserted that observation is part of our common-sense interaction in
routine life with the outer world. We observed teacher educators in their classrooms. We maintained
records of writing observation. All these were non-participative observations as we did not interact
with the teacher educators during the observations. We sat at the back of the classrooms and observed
the lesson being taught. We maintained written records of the teaching and learning situations and
teacher educators' interactions with the prospective teachers. The purpose was to engage the teacher
educators in reflection just after the class during post-observation interviews. Such observations
enabled us to ask questions based on our observations.

We also maintained field notes which gave us rich information. Personal notes or field notes
are generally maintained to observe participants' activities; and are generally maintained directly in
the field.

Data analysis remained emerging and continued simultaneously with the data collection
(Miles & Huberman, 1994). We kept on arranging the data in a consequential pattern while raising the
discussions and drawing conclusions out of it.

In this study, we first transcribed the data and conducted the thematic analysis. Reading
through the transcripts and observation notes, enabled us to come up with certain themes related to the
focus of our study. We developed and interpreted those themes for more polished, and developed
themes of the study.

The use of a variety of approaches during the fieldwork including interviews, observations,
and our field notes enabled us to address questions of validity and reliability, which are generally
known as trustworthiness and rigor of the study (Eisner, 1998). The use of different approaches was
instrumental in the triangulation of the data collected.

Findings
It surfaced that teacher educators' beliefs about teaching and learning tend to be nested in their own
experience of classroom teaching as well as the contemporary demands of changing the culture of
teacher education in the country. As a result, they seem to reinterpret and redefine their roles in
transforming the beliefs of prospective teachers about teaching and learning. All the teacher
educations in the study saw teaching and learning as an engaging exercise whereby individuals
construct their knowledge through actions, interactions, and reflections. Noor, a woman teacher
educator reflected:

“l try to develop the student teachers as self-directed and independent

learners! | believe that knowledge must be generated rather than given. So, |

try to develop these beliefs in the student teachers as well so that they can

engage their students in learning by doing."”

In the above extract, the teacher educator tends to see her role as providing a platform for
learning and create an environment for the prospective teachers to become independent learners. In
doing so, her own earlier experience learning as a classroom teacher seems to influence her thinking
and practice. Another participant, Ahmad, reflected on teaching and learning and said:

“Teaching and learning has strong roots in the traditional culture of teaching
and learning in the schools. Now, the traditional culture is changing, and our
teachers need to develop a repertoire of progressive ways of teaching.
Therefore, | always try to develop the prospective teachers to be able to learn
based on reflections on their own experience. | engage the prospective
teachers in critical thinking.”

Thus, engaging prospective teachers in learning through reflective practice seem to be the key
element of the teacher educators’ practices. Engaging the learners in critical thinking, once again,
surfaced strongly in this reflection referring to teacher educators to take teaching as their promise and
commitment while fulfilling the demand and need of the prospective teachers. Sara, a woman teacher
educator also reflected almost in the same lines:

“Being a teacher educator, | try to give a variety of learning opportunities to
my students by using audio and visual aids, multimedia presentations, library
visits, role plays, and field visits. |1 do this because | believe that students
learn more when they are involved.”
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Once again, in the above reflection, the teacher educator seems to be aware of the changing
culture of teaching and learning. As a result, she prefers to engage the prospective teachers in learning
through the use of various approaches. During the fieldwork, we also observed that teacher educators
took a group of the students to a local university department, a college, and a language center to give
them opportunities to interact with their counterparts in those institutions.

All the research participants advocated the notion of engaging the learners in the learning
process through critical thinking, reflective practice, and discovery, and exploration. They tend to
inculcate such notions in the prospective teachers. In doing so, teacher educators saw their roles in a
variety of ways, which are discussed below.

Teacher educators as scaffolders of the new concepts

It surfaced that teacher educators’ key role was scaffolding the prospective teachers’ concepts about
teaching and learning. They felt that generally prospective teachers came to the teacher education
program with some crude conceptions about teaching and learning. Therefore, the teacher educators
saw their roles as scaffolders of content, pedagogy, and professional skills of the prospective teachers.
They felt that teaching practicum was the most important element of the program that allowed them to
scaffold the novel concepts among the prospective teachers.

For instance, Noor reflected upon her role as a scaffolder and said:

“I can say that the teaching practicum is the application of theory that allows
us to strengthen the newer concepts. For example, to become a nurse a
person needs to join any nursing program in a teaching hospital. She learns
and develops knowledge and skills related to her profession. Likewise, the
application of teaching methods can be achieved during teaching practicum
under the supervision of the teacher educators."

Thus, the research participants felt that the prospective teachers needed support to develop
and strengthen the new concepts about teaching and learning. In doing so, the teaching practicum
played a key role whereby teacher educators scaffold the learning of the students. Kamran also
reflected on his role as a scaffolder:

"l believe that our teachers need to explore the abilities and skills of the
students. It is good that our ADE [Associate Degree in Education] program
is on a practical basis. We are supposed to strengthen the learning through
our support. They need our support in doing so.”

Ahmad also reflected on his role as a scaffolder:

"In our teacher education program, we focus more on the practical aspects.
Practical means teaching in a real classroom situation. If we emphasis only
on the theory, it would not give a fruitful outcome."

The above reflections showcase the importance of scaffolding the knowledge and skills of the
prospective teachers during their practicum. Sara also shared her reflections about the scaffolding and
said, “during the practicum, we support our prospective teachers how to plan a lesson, how to deliver
them, how to motivate the students towards learning.”

All the research participants saw their role as scaffolders of new knowledge and skills of the
prospective teachers in real classroom situations. They believed that prospective teachers needed
scaffolding and time to learn and practice the new concepts of teaching and learning. They realized
the importance of the practices to scaffold the professional skill in the prospective teachers. Our
analysis of the recent curriculum of B.Ed. (Hons.) and the ADE program (Higher Education
Commission, 2012) also showcased the importance of practicum in the program.

Teacher educators as role models

Teacher educators in the study also saw themselves as role models for prospective teachers.
They felt that their students consider them as their inspirations and role models for themselves. They
explained how they work as role models for prospective teachers.

Maira reflected:
"Let me give you an example, suppose if an English language teacher
teaches in Urdu then how will the students learn the target language!
Therefore, our practices should be linked with what we say. Only teaching
about teaching will not be enough to change beliefs about teaching, we need
to be role models."
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The above piece of reflection shows how teacher educators see themselves as role models for
their prospective teachers. It shows that for a positive paradigm shift, role modeling is imperative.
Sara shared:

"Seeing myself as a role model, I believe that | should be punctual, regular,
and do myself what | say. If we do so, our prospective teachers will also
become role models for their students. | believe that imitation is like human
beings. It is a saying in Urdu that kherboozay ko dekh kr kherbooza rang
pakerta hay [when the old cock crows the young cock learns].”

Thus, teacher educators believe that the prospective teachers also learned from the actions and
behaviors of their teacher educators and the norms and values of the college culture and milieu.
Therefore, it was realized that teacher educators need to be role models of the best practices.

Aman also reflected on his role and practices as a role model for his prospective teachers and
said:

"I consider myself as a role model for my students. To become a role model,
I must have appropriate knowledge, skills, and expertise. Secondly, | must
be competent and update myself with relevant knowledge and skills. Thirdly,
I must have pedagogical skills and knowledge in terms of what to teach, how
to teach where and when to teach."”

Thus, Aman's reflection has highlighted three aspects of teacher educators' practices and
behaviors. Firstly, as teacher educators, they need to have synchronization in their saying and doing.
Secondly, inspiring the prospective teachers through a stronghold on content and pedagogy. And
thirdly, having a strong repertoire of professional and pedagogical skills.

To conclude, all the research participants in the study construed themselves as role models for
their prospective teachers. They saw themselves as role models for their prospective teachers, to
transform their beliefs about teaching and learning. They believed that their actions and behaviors
strongly influence the prospective teachers in the long run to become effective teachers.

Teacher educators as counselors
Teacher educators in the study construed their roles as the counselor for the prospective teachers.
They felt that teaching was not limited to the classroom; rather, it was about nurturing the personal
and professional aspects of the prospective teachers. They felt that they were performing the role of a
counselor in transforming their prospective teachers' beliefs about teaching and learning. During the
field visits, we often saw teacher educators giving individual counseling to certain prospective
students. Noor, a woman teacher educator reflected:

"Sometimes students come to me and ask where to go for further studies and

which university to select. It means that they consider us as counselors and

seek guidance related to their education and career.”

This reflection shows what makes a teacher educator perform the role of a counselor and how

to guide the students related to their personal lives and professional career. Ahmad also mentioned:
"Sometimes, | face problems in dealing with the prospective teachers in the
classrooms when they do not give a response and do not show their interest.
In this kind of situation, | give extra time to them after the class. | deal with
them individually in my office.”

In the above reflection, the teacher educator has highlighted the need for counseling and
advocates the importance of counseling the prospective teachers on an individual basis to help them
continue their learning in a conducive environment.

Ikram, another teacher, also reflated:
"l cannot separate counseling from my role as a teacher educator. Most of
our students come from a culture of traditional teaching and learning. Thus,
when they come across new approaches, methods, and strategies of teaching,
they get confused and need further support. Here they need our support and
counseling."

The friendly and caring nature of teacher educators which allows prospective teachers to go to
them, share their issues, and seek solutions is illuminated in the above reflection by a teacher
educator. Sara, a woman teacher educator also reflected and said, “The prospective teachers learn
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newer concepts about teaching and learning. In their learning of the newer concepts about teaching
and learning, prospective teachers always need counseling.”

Thus, teacher educators do not see their responsibilities limited to the classes; rather;
sometimes, they work as counselors for the social, moral, and psychological development of the
prospective teachers. They feel that the traditional culture of teaching and learning is changing. The
prospective teachers need to have a culture in the college that endorses and encourages innovative
ways of learning.

Teacher educators as storytellers and listeners
Data revealed that teacher educators also work as storytellers and listeners to their prospective
teachers. It surfaced that in the schools during the practicum this role becomes more prominent. The
teacher educators tell stories from their own lives and listen to the stories of prospective teachers. In
all the classroom observations during the fieldwork, we found teacher educators telling stories from
their own lives. They told stories of how they were being taught and how they learned from anecdotes
of life experiences.
Noor reflected:

“Most of the time, I try to involve the prospective teachers in thinking and

reflecting upon their practices and telling stories of their learning. | provide

time to them in the class as well as out outside, so that they share their

stories with me and with the class and learn from the stories of others.”

The above extract showcases the role of a teacher educator providing a platform for telling
and listening to stories. It is an interactive process whereby teacher educators and prospective teachers
become storytellers and listeners to each other. This results in knowing about the best practices,
identifying areas for improvements, and zeroing on those areas. Ahmad reflected and shared:

“Our alumni members are working in different public and private sector
institutions. Whenever they have problems in any aspect, they contact us for
feedback. This means that they consider us as mentors, they do not shy away
to share their issues and problems with us.”

The above reflection shows the trust and confidence among the prospective teachers to
consult the teacher educators even after their graduation. All the teacher educators in the study
realized the importance of sharing their own stories with the prospective teachers and also listening to
their stories. Most of them shared that during the practicum the prospective teachers face any
challenges and problems they contact the teacher educators, in such cases the teacher educators' role
as listeners and supporters become important.

Discussion of the findings

Findings showcased that to bring about changes in the teaching and learning beliefs of prospective
teachers, the teacher educators engage them in real-life situations through scaffolding their learning.
The interplay of teacher educators' own previous learning experience, their interaction with the
present-day concepts of teacher learning, and the contemporary demands for teachers (equipped with
modern knowledge, skills, and approaches to teaching), seems to create a culture in the teacher
education college with changing norms, values, and expatiations. Thus, this ever-changing and
dynamic nature of culture in the college seems to inform the practices of teacher educators to bring
about changes in the beliefs of prospective teachers about teaching and learning. As a result, teacher
educators seem to see their roles as role models, mentors, counselors, storytellers, and listeners.

Engaging the prospective teachers in the practicum enables them to make decisions based on
concrete judgments (Haney, Lumpe, & Czerniak, 2002). Other contemporary researchers also assert
that teachers' beliefs about teaching-learning are formed during their professional development
programs and by their learning to teach (Kane, Sandretto & Heath 2002; Donaghue, 2003). It is the
nature and philosophy of teaching which transforms effectively the teachers' belief during the teacher
education programs (Donaghue, 2003; Valcke, Sang, Rots, & Hermans, 2010).

It surfaced that teacher educators give more consideration and weightage to the teaching
practicum whereby they provide the prospective teachers with a carrying culture through to innovate,
explore and learn through reflections on their practices. They feel that such conducive and comforting
culture provides the prospective teachers with opportunities to question their own beliefs and to
transform them accordingly. Findings from Wilson (2006) also reinforce such findings as teacher
educators develop the prospective teachers towards effective teaching by giving greater weightage to
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teaching practices. Kane, Sandretto, and Heath (2002) also assert that it is the teaching beliefs and

teaching practices that integrally complete the concept of teaching.

In the run to meet the changing cultural demands, teacher educators in the study needed to
role models for their prospective teachers. Findings showcased that teacher educators need to have a
strong repertoire of content, and pedagogy, as well as have relevant skills and inspire their students by
being a role model for them. Literature also supports such findings. For example, Timmerman (2009)
also found that in a study, teacher educators saw themselves as role models for their prospective
teachers having a stronghold on content and pedagogy. Similarly, James (2001) also came up with a
conclusion that the teacher educators must be practical during the professional development programs
because their beliefs and practices influence the prospective teachers' beliefs.

It was found that in transforming the prospective teachers' beliefs about teaching and learning,
teacher educators construe their roles as mentors; facilitating them not only in their academic and
professional development but also in their progress through listening to their stories and sharing
experience from their personal lives. Khan and Halai (2009) found that mentors work as coaches,
critical friends, and subject experts.

Likewise, the role of teacher educators as counselors, storytellers, and listeners also surfaced.

In the transforming beliefs, teacher educators not only tell stories from their own lives and
experiences but also make themselves available to listen to the prospective teachers' stories. As
counselors, they provide guidance related to the prospective teachers' personal and professional lives.
In short, by transforming the beliefs of the prospective teachers, teacher educators become good
listeners to understand the goals, desires, and beliefs, past experiences, knowledge, emotions, and
intentions of the prospective teachers. Noel (1993) refers to such concerns as 'practical reasoning'.
Knowing such details enables the teacher educators to facilitate the prospective teachers in their
paradigm shift about teaching and learning. This aspect of their practice gives confidence to the
prospective teachers and also enables the teacher educators to know the areas of improvement, give
feedback, and scaffold the learning.
Conclusion
In transforming the prospective teachers' beliefs about teaching and learning, this study has
investigated the teacher educators' role. Teacher educators seem to be role models for their
prospective teachers and believe that what and how they do, strongly influences the teaching and
learning beliefs of the prospective teachers. In doing so, they tend to take the roles of counselors,
storytellers, and listeners. Future studies may focus on the role of teacher educators to transform the
belief of the in-service teachers during professional development programs.

Given the interaction of teacher educators earlier learning experiences (more traditional), and
the contemporary demands of changing the culture of teacher education in the country (more
progressive ways of teaching and learning), reflection on their learning as teachers, helps them to put
themselves into the shoes of the prospective teachers and engage them in productive learning
opportunities. In doing so, they admired the practicum experience that enables the prospective
teachers to rethink and conceptualizing their beliefs about teaching.
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