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Abstract

English in Pakistan is taught in the ESL and EFhtegts. Traditionally English language
teaching methodologies adopted in Pakistan focuse roa reading and writing and less on
listening and speaking. Students get limited opputies to practice speaking which results in
inadequate speaking skills on their part. The mieseidy was exploratory in nature and was
conducted with 80 teachers in 29 secondary schoblBistrict Swabi, in the North of
Pakistan. Questionnaires were used to explore eéesicherceptions regarding the teaching of
pronunciation and their knowledge and training dlieaching English. The study examined
the teaching methodology used in teaching prontinci@and explored the measures taken by
the English language teachers in learning correctymciation. Simultaneously, through
classroom observations the researchers examinediqiation teaching practices adopted by
the teachers. The study identified a number of lprob faced by teachers in teaching
pronunciation. It was found that lack of relevanhoWledge; training and teaching
methodologies were the main factors which resultedimparting incorrect English
pronunciation to students. The study suggests abaurof strategies for improvement of
pronunciation teaching at the secondary school levieakistan.
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I ntroduction

English is taught as a compulsory subject in schdol Pakistan and its
objectives, according to the curriculum, includadiag, comprehension of text and
translation of English into Urdu and vice versa,denstanding expression,
communication, learning and practicing pronunciati¢Warsi, 2004). Many
government secondary schools do not meet thesectige laid down in the
curriculum. The emphasis in these schools, usuallpn enabling students to learn
grammar rather than focusing on an overall devetognof the English language.
The objectives laid down in syllabi for English ¢arage teaching in Pakistan are
often unrealistic in terms of the overall commutima needs of the students (Warsi,
2004). Therefore, a greater need arises to coratentnore on student’s verbal
communication skills in English (Mahmood, 2001).eTEnglish pronunciation of
Pakistani students is mostly incorrect primarilyedo weak listening and speaking
skills (Warsi, 2004; Rehman, 2010).

Listening and speaking facilitate communication atelelop confidence
among the learner through interaction with fell@arhers (Rehman, 1991; Rehman,
2010). The usual sequence for learning any langisgfee acquisition of listening,
speaking, reading, and writing (LSRW) (RichardsQ&0 In Pakistan reading and
writing are traditionally given preference over athskills. Speaking practice is
ignored and speaking abilities are not assessagbmeral. The syllabus in vogue
emphasizes reading and writing skills more thatetisig and speaking. As a result,
the teachers focus on teaching grammar and langiaggure and allocate less time
to the communicative aspects of language. Teacbingpund system is altogether
ignored (Warsi, 2004). Most of the students arenama of the correct pronunciation
of words even till the graduate level. Studentsimaes find themselves handicapped
in putting across their point of view since theywéaveak verbal expression coupled
with incorrect pronunciation. Listening and spedgkiskills are included in the
curriculum but pronunciation is overlooked in tlylabus and in classroom activities
since it is not tested and evaluated (Hawaldarp2Bhjadurai, 2001). Pronunciation
carries an important link to communication throdigtening and speaking (Gilbert,
1984).

Syllabi and curricula of schools in Pakistan havelargone little or no
change. These are in need of drastic changes tweestdents to communicate in
English language (Rehman, 1991). Few activitiespactices regarding correct
pronunciation of words and accent are being cawigdy the teachers at secondary
school level. Syllabi lay more stress on the thicak aspects of language than
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focusing on communication practice. The languagenkers may have a good
command over the verbal usage of the language layt mot be able to use the
language with correct pronunciation (Moyer, 2008h@&reen, 2015). There are calls
for a shift from a focus on structural to a focusfonctional syllabi (Rehman, Khan
& Bukhari, 2015). Teacher-student and student-studemmunication in English is
almost negligible (Rehman, 1991). Such teachingilag process produces students
who are unable to effectively use language. Acomydo Mahmood (2001), there is
call for the development of a balance betweencait fanguage skills. Students need
listening skill to understand teachers and to feliostructions and speaking skill to
express themselves by using language. But all thkile are improved through a
good knowledge of pronunciation (Levis, 2005; Haddg 2011;Howlader, 2010).

Many factors contribute to the mispronunciatiorEafglish words in schools
in Pakistan. These factors are based on miscooncsptand lack of knowledge
pertaining to English pronunciation. Teachers riégeduin the teaching profession are
not trained to teach English language (Derwing Bhdro, 2005). Students have
little opportunities to learn correct pronunciatidime teachers lack awareness of the
English phonetic system. Thus the teachers oftgraiitrincorrect pronunciation and
the students assimilate incorrect pronunciation Migllcon, 2001). Further, mother
tongue interference has a direct bearing on thaileg process of English language.
The speech mechanism is always more suited to mtithgue being the first learnt
language than any other language (Radhika & Maby 3P The influence of local
language over English pronunciation of Pakistaachers and students is a dominant
factor. The current study, therefore aims to exlthis interesting issue regarding
teaching of pronunciation in selected Pakistanoeth

M ethodology

This exploratory study was conducted in District abw in Khyber
Pakhtunkhwa, Pakistan. The population of this stmyprised of all the teachers of
government secondary schools in district Swabi.@bial population consisted of
170 English teachers (both urban & rural) teachiregEnglish subject to 1&lass in
75 Government boys’ high schools in Swabi. Twentyer{29) out of 75 Government
secondary schools in District Swabi were randomblected for obtaining
guestionnaire data from 80 English teachers. Thes'bechools scattered over the
entire district were selected randomly for samplill the English teachers teaching
to 10" class of all the 29 schools were part of sample.
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Questionnaires and Classroom Observations were wtsedollect data about

proficiency level in English pronunciation. A questaire for English teachers from
government secondary schools was constructed todgit regarding teachers’
competence in English pronunciation. The questimaagrobed teachers on training
in pronunciation, background knowledgeand teachingthodology adopted by

teachers in teaching English pronunciation. Thestjoienaires at the same time
explored the importance teachers attached to puoision teaching and their belief
in this aspect of language. The questionnaire weseended with a couple of open
ended choices. It contained ten statements witls-¥e' options while 34 statements
were constructed on Likert scale ranging from ‘Ay&/ao ‘Never’.

Classroom observations were recorded on a cheddigloped to observe
teaching methodology of teachers with specific nexfee to pronunciation teaching
and to identify the use of any special technigke teaching of phonetics sounds and
symbols, imitation, repetition, reinforcement, dgston of vocal organs system, and
sound articulation mechanism. The teachers wereredd to find out their use of
these techniques. Through classroom observatibasidarbal English of the teachers
was examined and teachers’ proficiency level in [Bhgpronunciation was also
determined by noting down and analysing mispronedmneords during the classes.

Findings
Findings based on questionnaires

The following analysis is based on the views an¢hiops of teachers obtained
through the questionnaire.

Tablel
Training about Pronunciation
Responses
Statements
Yes No

1. | have attended pronunciation teaching course befor
joining service as English teacher.
.l got training in pronunciation after becomiggglish
language teacher.
3. During teachers’ training courses, English pranation
skills are particularly taught to English languagachers.
4. In-service refresher courses for English premation are
held on regular basis.
5. I have the knowledge of Phonology (Knowledge of
sounds).

1(1.2%) 79 (98.8%)

N

2 (25%) 78 (97.5%)
1(1.2%) 79 (98.8%)
2 (2.5%) 78 (97.5%)

9 (11.2%) 71 (78.8%)
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6.

7.

| can recognize 44 English sounds producedéby 2
alphabets in English language.

| am aware of current instructional practicesdito
improve the pronunciation skills of students.

11 (13.8%)

13 (16.2%)

69 (86.2%)

67 (83.8%)

The above table indicates that a majority of teex(@9%) did not attend any
pronunciation course before joining as English lheas and a majority (98.8%) were
never taught pronunciation during teacher traimiogrses. The education department
did not take any steps to improve the respondemtshunciation learning and
teaching skills of teachers after joining the sesviFurther, the table shows that the
respondents did not get pronunciation teachingnitrgi after and during becoming

teachers (78.8%) and hence did not acquire the ledgs of phonetics. Teachers
were unable to recognize the 44 fundamental Engliainds identified with the 26

alphabets (86.2%). However, (13.8%) respondentsaeiitd recognize sounds had a
master’s degree in English. The lack of pronuneiatraining courses seems to have
adversely affected teaching methodology and teatlility to have command of
the current instructional practices used in proratian teaching (83.8%).

Table?2
Beliefs about Teaching Pronunciation
Responses
Statements
Yes No
1. The SSC English textbook contains pronunciation 3 (3.8%) 77 (96.2%)

activities.

. | consider pronunciation as an important aspéct

language teaching.

. | discuss with my colleagues how to pronouremain

English words.

. Pronunciation drills polish the accent of thedents.
. English pronunciation taught to students in Btakii

schools is the localised version of English.

. Pushto language influences English pronunciaifo

students

. English and Pashto languages are pronoundbe in

same way.

79 (98.8%)
57 (71.2%)

78 (97.5%)
79 (98.75%)

79 (98.75%)

15 (18.75%)

1 (1.2%)
23 (28.8%)

2 (2.5%)
1 (1.25%)

1 (1.25%)

65 (81.25%)

A majority of the respondents (96.2%) believed tR&C English textbooks
did not contain pronunciation based activities. Ajanity (98.8%) of teachers
considered pronunciation as an important aspetangfuage. A majority (71.2%) of
respondents openly discussed with their colleagbhespronunciation of English
words. A majority viewed that students’ accent dooé improved through repeated
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drills. Teachers believed that the pronunciationgta to students during English
teaching and learning in Pakistan is the localizedion (66.2%) and actual English
pronunciation is far from the desired standard.iZeable majority of respondents
were of the view that L1 i.e. Pashto language erfted English pronunciation of
students (75.0%). The teachers had the realiséti@inlocal language and English

language are spoken and pronounced in a differaps w

Table3
Class Practices
Key: 1= Always, 2= Frequently, 3= Occasionally, Rare, 5= Never

s Responses Mean
tatements 1 > 3 1 = Score

1. | communicate with my students 2 12 26 33 7 39
in English. (2.5%) (15.0%) (32.5%) (41.2%) (8.8%) '

2. | give special emphasis to teaching 6 7 31 28 8
English pronunciation along with 0 8.89 38.89 35.09 0.09 331
other skills. (7.5%) (8.8%) (38.8%) (35.0%) (10.0%)

3. | teach correct pronunciation of 31 33 11 3 2 1.90
words to my students. (38.8%) (41.2%) (13.8%) (3.8%) (2.5%) '

4. My students take interest in 5 11 15 43 6
pronunciation activities in 6.2%) (13.89%) (18.8%) (53.8% 7 501 3.42
classroom. (6.2%) (13.8%) (18.8%) (53.8%) (7.5%)

5. | provide sufficient time to my 8 24 36 10
students to practice pronunciation 2 59 0.09 30.09 09 2 59 3.60
i classroom. (2.5%) (10.0%) (30.0%) (45.0%) (12.5%)

6. | encourage my students to learn 20 31 19 9 1 225
correct pronunciation of words.  (25.0%) (38.8%) (23.8%) (11.2%) (1.2%) )

7. | make students practice correct 11 10 17 37 5
pronunciation of commonly 13.88) (12.5%) (21.29%) (46.2%4 6,20 3.19
mispronounced words. (13.8&) (12.5%) (21.2%) (46.2%) (6.2%)

8. | give examples of other similar 8 13 18 33 8
words following the same 0.0%) (26.29 99 59 2 0.09 3.25
pronunciation pattern. (10.0%) (26.2%) (22.5%) (41.2%) (10.0%)

9. | correct pronunciation mistakes of 26 30 11 11 2 217
my students on the spot. (32.5%) (37.5%) (13.8%) (13.8%) (2.5%) '
10. | try to improve the pronunciation 19 41 12 7 1 212
of my students. (23.8%) (51.2%) (15.0%) (8.8%) (1.2%) '
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Teachers occasionally (41.2%, Mean= 3.39) commteuceith students in
English. Respondents stated that they occasion@®8/8%, Mean= 3.31) gave
emphasis to pronunciation learning along with othespects of language.
Respondents frequently (41.2%, Mean= 1.90) constti¢hat they taught correct
pronunciation of words to students. They also vigvieat students occasionally
(53.8%, Mean= 3.42) take interest in pronuncia@mtvities. On the contrary no
such activity was generated during class obsenmvalieachers rarely (45.0%, Mean=
3.60) provided sufficient time for pronunciatioma¢ding in classroom. Teachers
considered that they frequently (38.8%, Mean= 2é&%ouraged students to learn
correct pronunciation of words. The teachers careidl the existing knowledge of
pronunciation as sufficient to teach correct pramation to class.

The pronunciation test indicated respondents’ lamk pronunciation
knowledge. Teachers occasionally (46.2%, Mean=)3rh@de students practice
correct pronunciation of commonly mispronounced dsosince they themselves
seemed to have no idea about its correctness. &eaddl.2%, Mean= 3.25)
occasionallyadopted the practice of giving exampéspronunciation of similar
words pronounced after the same practice. Teadtezmgently (37.5%, Mean= 2.17)
corrected the pronunciation mistakes of studentshenspot. Teachers viewed that
they frequently (51.2%, Mean= 2.12) focused to imprthe pronunciation accuracy
of students which meant that they helped in readmdpronouncing words based on
their knowledge of pronunciation.

Table4
Methodology for Teaching Pronunciation
Responses Mean
Statements
1 2 3 4 5  Score
1. Teach phonetic sounds and 2 3 14 61 4.68
symbols to students. - (2.25%) (3.38%) (17.5%) (76.2%)
2. Use imitation, repetition and 7 13 14 15 31 3.63
reinforcement method. (8.8%) (16.2%) (17.5%) (18.8%) (38.8%) '
3. Describe vocal organs system 1 5 16 58 471
in the making of sounds. (1.2%) - (6.2%) (20.0%) (72.5%) '
4. Make students understand ) 1 5 16 58 4.63
sound articulation mechanism. (1.2%) (6.2%) (20.0%) (72.5%) '
L . 5 21 54
5. Use audio visual aids. - - 4.61

(6.2%) (26.2%) (67.5%)
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6. Make students practice pairs of 2 7 20 26 25 3.61
identical word affixes. (2.5%) (8.8%) (25.0%) (32.5%) (31.2%) '

7. Isolate a particular sound from 2 8 14 20 36 4.00
other sounds in a word. (2.5%) (10.0%) (17.5%) (25.0%) (45.0%)

8. Make students practice tongue ) 7 13 60 4.67
twisters. (8.8%) (16.2%) (75.0%)

9. Make them practice how to pick 3 6 21 50 4.48
the odd word out. (3.8%) (7.5%) (26.2%) (62.5%)

10. Teach syllable stress patternin = 2 4 11 24 39 4.18
words. (25%) (5.0%) (13.8%) (30.0%) (48.8%)

11. Makg relationship bglween 16 14 14 21 15
spellings of words with 20.0%) (17 5% 17 5% 26.29% 18.0% 3.06
pronunciation of words. (20.0%) (17.5%) (17.5%) (26.2%) (18.0%)

12. Teach the difference between 1 30 19 17 3.45

vowel and consonant sounds by380/ 13.8% - 23.8%) (21.2%
the position of vocal organs. ~ (3-8%) (13.8%) (37.5%) (23.8%) (21.2%)

Respondents were inquired about methods of teadmgéjsh pronunciation
in class room. Teachers never (76.2%, Mean= 4&&)ht the basic phonetics sounds
and symbols to students during English class. Respus rarely (38.8%, Mean=
3.63) used imitation, repetition and reinforcemenéthod in teaching correct
pronunciation of words. Teachers never (72.5%, Medrr1l) described speech
organs. Sound articulation mechanism was nevethtaoagstudents (72.5%, Mean=
4.63) in the class. Teachers never (67.5%, Meafit) 4ised audio-visual aids.

Teachers rarely (31.2%, Mean= 3.81) made studeatlipe identical word
affixes. Respondents never (45.0%, Mean= 4.00)tipext to isolate a particular
sound from other sounds in a word. Teachers n&&0%, Mean= 4.67) practiced
tongue twisters in the class. Similarly, a consabér majority of teachers never
(62.5%, Mean= 4.48) made student rehearse howcto gni odd word out from a
group of similar pronunciation of words. Teachei®.8%, Mean= 4.18) rarely taught
syllable stress pattern in words. Teachers repdhey occasionally (26.2%, Mean=
3.06) made a relationship between spelling and wproation of words. However,
pronunciation test and class observation revedlatthey mostly followed spelling-
pronunciation correspondence which was primarilyspomsible of incorrect
pronunciation. Teachers altogether ignored the domahtal concept of identifying
the place of articulation. Respondents never tawghtels and consonants by the
position of vocal organs (37.5%, Mean= 3.45).
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Tableb
Self Development for Teaching Pronunciation
Responses Mean
Statements
1 2 3 4 5 Score
1. I.co.nsult Oxford or Cambnplge 11 29 o5 13
dictionary for exact phonetic 3.27

0, 0, 0, 0, 0,
transcription of words. (11.2%) (13.8%) (27.5%) (31.2%) (16.2%)

® kg ctonony foreorer A T 1720w
pronuiciation y (5.0%) (8.8%) (21.2%) (25.2%) (40.0%) =

SieeSSCresaml 4 s m o ow
English pronunciation. (5.0%) (2.5%) (6.2%) (22.5%) (63.8%)

4. | am eager to learn the correct 64 9 5 2

pronunciation English of words. (80.0%) (11.2%) (6.2%) (2.5%) 1.31
5. 1 check and confirm the correct
pronunciation of words in each 34 20 18 8 - 2.00

0, 0, 0, 0,
lesson before going to class. (42.2%) (25.0%) (22.5%) (10.0%)

The data indicated that teachers occasionally §81Mean= 3.27) consulted
dictionaries for pronunciation correction. Elecimdictionary was rarely used by the
respondents to check and confirm the pronunciatforords (40.0%, Mean= 3.87).
Respondents never (63.8%, Mean= 4.38) listenedBG¢ Bnglish news channel for
improvement in pronunciation. A majority of teachd€B0.0%, Mean= 1.31) were
eager to learn the correct pronunciation of Enghsinds. The respondents stated that
they frequently (42.2%, Mean= 2.00) checked and ficoad the correct
pronunciation of words before teaching to the class

Findings based on Open Ended Questions:

A majority of teachers acknowledged that pronummiatis an important
aspect in language learning and teachers needdévelop correct pronunciation
skills. Respondents suggested the use of diffaramting aids in teaching English
pronunciation. A few of the quoted opinions ardaiiewing:

a. “Correct pronunciation is essential and it is beauty of English language.
Therefore, secondary school teachers must reédisemportance and help the
students to develop this skill.”

b. “Pronunciation is as important as English gramniaachers should be
knowledgeable about correct pronunciation and shta#ch through training
aids.”
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“English pronunciation teaching practices shdugdgiven more time in the
classes.”

“Pronunciation teaching is very important forudgnts. Students’

pronunciation needs to be improved.”

“Pronunciation teaching aspect is fundameitdhnguage learning. Hence,
pronunciation need due focus.”

The provision and use of audio-visual training aidsteaching English

pronunciation was stressed by a majority of teach8ome of the comments are
noted as below:

a.

“Electronic AV aids should be used regularlytlie classrooms for better
pronunciation learning.”

“AV aids can help student listen properly ancenthtry to pronounce
correctly.”

“AV aids must be frequently used during teachifgachers training and
workshops should be arranged in this regard.”

“Each school should have AV aids and multimédality.”

“Students should practice pronunciation throAghaids.”

A number of respondents stressed the need foraea@ining and refresher

courses in pronunciation:

a.
b.

c

“Training should be given to teachers in protatm.”

“Trained teachers are needed for teaching dogpreaunciation in English.”
“Refresher courses need to be conducted regu$arlyhat teachers gain
efficiency in English pronunciation.”

The views of the respondents highlighted that pneration is an important

skill in language learning. The provision and ukdifferent training aids particularly

AV aids in schools was associated with improvemerihe pronunciation aspect of
language learning. The teachers expressed thdingeeegarding need for training
and refresher courses of English language teaghersnunciation. At the same time
they emphasized the inclusion of pronunciation aeseercises in text books, and
adopting various teaching techniques and methodedagpnducive to pronunciation
learning.
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Findings from data Collected through Classroom Observations

English classes of 20 teachers were observed cwyvehree aspects of
language teaching i.e. teaching methods and tegbsjqdrills, practices and
rehearsals; and mispronounced words observed titharthe ones which were put
across during pronunciation test. Analysis of easpect of class observation is
presented in the following table.

Table 6
Methods and techniques in pronunciation teachingeoled in the classroom
Frequency in % (n=20)

Teaching Methods/ Techniques Always  Occasionally  Never

1. Traditional method of teaching English. 100% - -

2. Grammar — translation method. 100% - -

3. Interactive class. - 10% 90%

4. Teacher centered class. 75% 10% 15%

5. Student centered class. - 15% 85%

6. Use of audio-video training aids. - - 100%

7. English language used as a medium of instruction - - 100%

8. Group/pair work. - - 100%

9. Encouraged students to communicate in English. - 100%

10. Described vocal organs and speech mechanism. - - 100%

11. Teaching pronunciation by vocal organs position - - 100%

12. Describing vowel and consonant sounds. - - 100%

13. Teaching phonetics sounds and symbols. - - 100%

14. Practicing to identify odd word in a group of - - 100%
words.

15. Practice words of similar sound pattern. - - 0%0

16. Isolate a particular sound from other sounda in - - 100%
word.

17. Practicing tongue twisters. - - 100%

18. Use of dictionary to consult pronunciation of - - 100%
words.

19. Conducting pronunciation exercises. - - 100%

20. Drawing and discussing speech organs. - - 100%

Classroom observations supplemented the findinged®n questionnaire.
Grammar-translation and traditional methods of heag were observed in most
classes. Interactive classroom situation were yawbberved. The classrooms were
primarily teacher centered. The teachers did nob@rage students to communicate
in English. Only about 10% classrooms were obseteedave partially interactive
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classroom situation. All the classrooms were teadoeinated giving less chances
to students to get involved in class activities.nBloof the teachers encouraged
students to communicate in English instead Urdinff®@atanguage was used as a
medium of instruction. The pedagogy excluded gmpaip/work among students
under teachers’ supervision. The teachers alsondtdmention position of vocal
organs in making speech sounds. None of the classrovas observed with teachers
teaching specific phonetics sounds and symbols.té@aehers did not apply various
pronunciation teaching techniques like practiciogdentify odd word in a group of
words, practice words of similar sound patternlaioa particular sound from other
sounds in a word, minimal pairs, practicing tonduésters, use of dictionary to
consult pronunciation of words, and conducting pramation drills which are
essential to pronunciation learning. Mispronouneextds were noted during class
observation. These words are grouped together based similarity of
mispronunciation in Table No.7.

Table7
List of mispronounced words observed in the clas®sro
S.No Mispronounced Words Teachers’ Pronunciation  rré@b Pronunciation

1 Sharp Ja:rp/ Ja:p/

2 Here /her/ Ihia(r)/

3 Modern /mvdren/ /modn/

4 Sugar Ju:ar/ Joga(r)/
5 Comfortable /kmfertabl/ /kamftabl/
6 Careful Ikerful/ Ikesfl/

7 Tortoise fortoiz/ Ito:tas/

8 Hear Ihor/ Ihia(r)/

9 Heart /ha:rt/ /ha:t/

10  Creature Ikrictfer/ kriztfa(r)/
11 Park Ipa:rk/ Ipa:k/
12  Car /ka:r/ lka:/

13  Fear Ifer/ [fra(r)/

14  Work ork/ Iws:k/

15 Alarm lelarm/ dla:m/
16  Saturday tstferde/ [setoder/
17  Wonderful /wnderbl/ Iwandofl/
18  Successful d&sesbl/ /soksesfl/
19 Pin /pen/ Im/

20  Women /wmen/ wmin/
21  Village halzeds/ Ivilids/
22  Reduce [ri:dju:s/ wlju:s/
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23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57
58

Hymn
Publically
Limb
Dumb
Any
Meadow
Pleasant
Says
Many
Truth
Group
Drew
Mountain
Private
Fountain
Delicate
Moment
Ability
Honesty
Innocent
Thickness
Photographer
Sensible
Moderate
Appreciation
Breakfast
Body
Dog
Honest
Coffee
Wash
Hot
Ocean
Ancient
Wool
Onion

/kemn/
/pblikali/
/hmb/
/dmb/
keni/
/mi:do/
Ipli:znt/
szl
Imeeni/
ftr@/
/grup/
/drew/
/mantean/
Iprevert/
[fanten/
/dekat/
/roment/
[aebil1ti/
/bnesti/
thnosint/
Oiknes/
wfogra:f/
/sents/
/ma:det/
lepri:sign/
[brekfa:st/
/ba:di/
/da:g/
laast/
Ika:fi/
Iwdl
[ha:t/
dfan/
&nfont/
Iwu:l/
Hnjon/

/hm/
/pablikly/
/hkm/
[chm/
leni/
/medbu/
Ipleznt/
Isez/
/meni/
ftru:0/
lgru:p/
/dru:/
/masnton/
Ipravat/
[fasnton/
/delkot/
/momont/
[abilati/
bnosti/
finasnt/
piknos/
[foutagra:f/
/sensbl/
/mpdoarat/
lapri:fierfn/
/bredeft/
/bdi/
g/
bnust/
[fi/
wofl
ot/
hufn/
lanfant/
o/
Ianjan/
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Conclusions

Following conclusions are drawn on the basis dlifigs of the study:

Vi.

Vil.

Secondary school teachers lacked enough knowlddgegtish pronunciation.
The teachers did not attend pronunciation coureém® joining the teaching
profession as teachers of English. Pronunciatiachieg was also not
included in pre-service training courses. The HEfglieachers did not get
pronunciation teaching training during the teactpnafession as professional
development courses. Teachers lacked the knowlefdgkonetics and were
found unable to recognize basic English soundsciieya were not equipped
with current instructional practices used in praziation teaching.

The teachers frequently discussed the correct piation of words among
colleagues but lacked pronunciation knowledge whitfacted this exercise.
The teachers were aware that English pronunciatoight to students in
Pakistan was the distorted version of the actuahymciation and the
regional languages influenced English pronunciation

The teachers rarely took steps for self-improvenweitih regard to correct
English pronunciation learning. They seldom useddpsult dictionary for
pronunciation correction or listened to English Bewhannels for
improvement in their pronunciation.

The teachers did not use any explicit method fecheng pronunciation.
Conventional grammar-translation and traditionathuds of teaching were
followed and the classrooms were mostly teacheteced. The teachers did
not practice pronunciation drills, activities orhearsals in classrooms,
however, they considered these practices and tgobsi important for
learning pronunciation. The teachers argued thaligintextbooks had no
exercises on pronunciation teaching.

The teachers rarely had time for pronunciationniegy and the main focus
was on teaching reading, translation, and gramrmrarceses. The teachers
rarely communicated with students in English. Tielyed a great deal on
spelling-pronunciation correspondence which redulten incorrect
articulation of words.

The teachers were unable to pronounce the primamganants and vowels.
The incorrect pronunciation of teachers’ was intilea of the inadequate
knowledge of pronunciation they had.

Teachers suggested that they ought to be imparéaaing and refresher
courses in pronunciation learning skills. The psam of supportive audio-
visual training aids in teaching English pronuriciatwas deemed essential
in classrooms.
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Recommendations

In the light of the findings of this study the lmking are the
recommendations for a possible improvement in Bhgfironunciation teaching at
the secondary school level in Pakistan:

i.  Pronunciation teaching should be made a compulsonyponent of training
courses imparted to teachers. Teachers trainingsesushould include
intensive pronunciation learning skills. Particlyathe courses should focus
on prospective English teachers who must be skilliuteaching correct
pronunciation to students.

ii. Refresher courses in English pronunciation sho@dnade compulsory for
teachers annually. Provincial Institutes of Teachelucation (PITES) in
collaboration with Regional Institutes of Teachdu&ation (RITES) and district
education offices could be given responsibilit@sarranging such courses.

iii. Phonetic symbols should be taught to students raiicee teachers so as to
enable them to consult dictionary for correct pramation of words through
phonetic transcription. Teachers should be farigkar with phonetic symbols
and it should be ensured that they use this pgaictithe classroom teaching.

iv. Frequent pronunciation drills should be introdudedEnglish teaching for
better English sound teaching.

v. Audio-visual aids needed for pronunciation teachéhguld be provided by
provincial government whereas, training relatedhese should be given by
PITE, RITEs and the district education offices.

vi. Teachers should encourage students to use digtidigital dictionaries to
learn correct English pronunciation.

vii. Pronunciation should be tested, marked and evaluateng examinations so
that teachers and students take its teaching ancithg seriously.
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