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Abstract

The current descriptive study aimed to explore the relationship
between teachers’ competencies and motivation at higher education level
in Pakistan. A/l teachers in public universities in Pakistan were included
in population of the study. A reasonable sample of 596 teachers was
selected by random sampling method. Among them 50 % trained and 50
% were not trained. Further to measure more reliable relationship sample
was categorized as male and female teachers, trained and non trained
teachers. Two separate instruments namely Teachers, competencies
measurement scale (TCMS) and Teacher’s motivation survey were used to
find out competencies and motivational level of both groups. Pearson was
applied to analyze the relationship between two variables. Results of the
study indicated that there was a significant positive correlation between
competencies and motivation of teachers in each category at higher
education level. It shows that more competent teachers are more
motivated too.

Keyword: Competencies, teachers’ motivation, higher education level
1. Introduction

Higher education level consists of graduation, post-graduation, BS,
M.Phil, and PhD programs. To teach mature minds are somewhat different than
to teach blank minds. At lower levels especially at elementary education level,
teachers engage in creating knowledge, at secondary level, they try to expand
pupils learning and at higher education level, teachers try to develop within them
their own vision. Education brings change and teachers play their role as a
change agent. In Pakistan higher education is not only important for improving
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the country’s economy but also essential for its development as a moderate and
democratic nation. Unfortunately, Higher education in Pakistan, both in quality-
wise and quantity-wise is under debate. The quality of education is directly
related to the quality of teaching staff. Unfortunately, like other levels of
education, quality and quantity of Higher education in Pakistan, is in question.
Quality of teaching is the pillar on which building of quality education is built
and competencies and motivation of teachers are the key predictors of teachers’
quality performance. Many research studies has proved that to raise the standard
of education, quality of teaching staff needs to be improved.'

To respond higher economical, social and global expectations Pakistan is
looking out for improvement in education at every level. Higher education
institutes are at the top of hierarchy where finishing of products is carried out. At
this stage quality issue appeared. Government especially higher education
commission is taking many measurements to achieve quality in education. The
main focus has been on teachers as being highly momentous resource in higher
education institutes. No doubt effective teaching and quality learning depends on
competent and motivated people in this profession.

Student learning is the most researched area in education. On the basis of
conclusions of major research studies students learning is directly related to
teachers’ quality which in turn depends on a number of factors. Various research
studies presented a point of agreement that many significant dimensions of
teacher excellence that are not measured by indicators such as academic
qualifications, teaching experience and others. There are certain teacher
characteristics which are difficult to capture but are important for effective
teaching and learning like the skill to communicate concepts in lucid and realistic
ways; to make effectual learning environments for addressing individual
differences; to promote dynamic teacher-student relationships; to be passionate
and resourceful; and to develop positive relationship with social group including
other teachers and parents. All these characteristics are directly related to their
motivation and competencies.

In Pakistan the policy makers are facing the challenge of how to achieve
the target of quality education to cope with the global standards. Research on the
quality education indicates that teachers are lively agents in judging their own
performance and their students’ intellectual growth in the light of standards for
both. Only analyzing the current correlation between competencies and
motivation further innovative steps to enhance this correlation can be taken.

2. Conceptual Framework

Teachers’ competencies and motivation have remained two separate areas
in history of educational research, but much attention of research is not paid to
correlation between teaching competencies and teacher motivation. One of the
most essential elements in education that determines the quality, is the
competence and commitment of the teachers who convey knowledge and values
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to their students. Teacher competencies have been considered an outcome-based
method for assessing teacher performance. There is a rising need for developing
and attaining standards or competence for all teachers in the recent competitive
and demanding teaching environment. The standards and competence of teachers
create professional and effective environment for quality education. Teachers’
competencies and motivation have remained two separate areas in history of
education research. Majority of the educational researchers have conducted their
studies on teachers’ competencies and motivation separately. It is an admitted
fact that a competent teacher is more motivated than non-competent teacher is. If
a competent teacher get his/her proper place in the system then his/her motivation
has no problem. He would like to stay in the profession for a long time. On the
other side a motivated teacher can be incompetent. This situation would be
alarming for quality education.

Teachers’ Competence

Competence is defined as ‘the ability to fruitfully meet multifaceted
demands in a particular context through the mobilization of psychosocial
prerequisites’.?

The English model, relates competence not to the in general capacity of
the teachers but to their performance of set tasks or skills to a defined standard.
According to French approach competence is an active process of learning,
generating and transferring knowledge. It draws on knowledge, skills and societal
competencies. Teachers’ competencies are interrelated and are difficult to
separate from the overall professional profile.

The Dutch system presents four types of competencies: occupational,
career, civic and learning competencies and all of these define in terms of
knowledge, skills, attitudes and behavior. Teachers’ performance is restricted
because of various limitations among them. Teacher competence is affected by
the quality of training which cause lack in subject knowledge proficiency which
hinders their teaching and undermines their confidence in teaching.’ The effective
organization of teachers’ job activities would require that a teacher possesses a
certain amount of knowledge and also certain attitudes and skills. These
knowledge, attitudes and skills are known as teacher competence. While
competencies are the requirements, which includes knowledge, skills and values
the teacher must demonstrate for successful performing of his/her job.

Nguyen, Griffin, and Nguyen (2006)4quoted Medley who refers teacher
competence as the knowledge, abilities, and beliefs a teacher possesses and
brings to the teaching situation. These attributes constitute a stable characteristic
of the teacher that does not change appreciably when the teacher moves from one
situation to another. They further cited Rice who refers teaching competence as
the ability to teach well and considers teacher competencies as the knowledge,
skills and attitudes that satisfactorily meet the social and professional
requirements of teaching roles and bring about good learning. A research at Lund
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University “Training for Teachers in Higher Education” (2006) has described
seven categories of educational competencies for higher education teachers which
were knowledge competencies, didactic knowledge and understanding,
competencies (skills) in planning and implementation, competencies (skills) in
communication, competencies (skills) in evaluation and assessment, loyalty
towards colleagues, and conditions for professionalism.” On the other hand, it is
said that in Vietnam, excellent teachers at University are considered to possess
characteristics like new pedagogies (which are teach creatively, develop student
potential in the context of globalization and ICT development), new educators
(who educate global citizens), ICT users, researchers and community activists.®

Trainings, workshops, refresh courses, seminars and conferences brings
change both in competencies and in motivation but it is reported that “behavioral
change does not imply the cognitive change, and the later does not assure
changes in behavior either”.” Sometimes a gap between teachers’ beliefs and
practices exists, which influence trainee teachers’ performance.8 It was opined
that the former situation shows lack of competencies in teacher while later
situation shows low motivation level of teachers.” It reflects that there is a need of
changes in competencies and motivation for quality education and effective
teaching. Unfortunately there are very few researches to explore the correlation
between Teacher competencies and teacher motivation although both variables
are strongly correlated. It is said that Intrinsic motivation increases due to societal
background measures, which cause feeling of competence.lo

In literature, job satisfaction and motivation are often taken as synonyms
and are considered necessary to the ongoing and long-lasting growth of
educational systems throughout the world. A researcher ranked them alongside
professional knowledge and skills, core competencies, educational assets as well
as strategies, in indisputably determining educational success and performance.'!

Motivation is defined as the intensity of a person’s desire to engage in
some activity.12 Generally, the reasons underlying behavior that are characterized
by willingness and volition are referred as motivation. Teacher motivation is
actually chosen uses of high-level self-regulated teaching strategies, such as
paying attention, connection with students, planning lessons, and monitoring.
Teacher motivation is determined by both financial and non-financial factors.
High absenteeism and poor quality teaching are the results of low motivation.
Competence, motivation and opportunity; are three core areas that affect
performance of teachers in Pakistan."” It is considered that motivation is a process
that accounts for an individual’s passion, direction, and determination of effort
towards attaining a goal.'* While it is also opined that motivation is a term which
describes those processes, both initiative and coherent, by which people seek to
satisfy the basic drives, perceived needs and personal goals which activate human
behavior."” In this regard, George and Sabhapathy described work motivation as a
set of internal and external forces that activate work related behavior and set its
form, direction, intensity and duration.
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Teachers are the individuals who are the most important group of
professionals for a nation’s future.”!'® Therefore, their motivation towards their
job is important. Teacher motivation is directly related to their attitudes towards
their profession. It has to do with teachers’ desire to become a participant of
teaching learning process within the institutes. It has to do with teachers’ concern
in student discipline and control during the teaching learning process. It has to do
with overall attitude of teachers. Attitude towards a behavior is determined by
salient beliefs about that behavior termed behavioral beliefs.!” It is explained with
reference to teachers that these beliefs might include the effects on their role as a
teacher, the impact on student’s motivation, the impact on teachers’ mastery in
the school, the way behavior might affect other teachers and so on.'®

Why is motivation important and how it affects an individual’s
performance specially teacher’s performance? In higher education institutions,
mostly work of the teachers determines the degree of success or failure in the
institution’s efforts to achieve its goal of integrating faith and learning. These
teachers give the institution its credibility and determine its character. It is true
that motivation is largely concerned with goal-directed behavior. Employees’
motivation is the willingness to exert high level of stimulation to reach
organizational goals, conditioned by the efforts and ability to satisfy some
individual needs." It clearly shows that motivation is the willingness of teachers
to perform excellent and quality teaching efficiently and this happens only when
their needs are satisfied.

Teacher motivation helps to retain teachers at their institutes and it
includes their all-psychological and material needs. Most students at tertiary level
are, whether aware of it or not, endeavoring to develop their own worldview and
teacher is the major exemplar in the process. A motivated and committed teacher
has the opportunity to influence significantly the student in building a worldview
that rests on faith and commitment. It is said that motivation is crucial to the
long-term success and performance of any educational system.” Teacher’s self-
satisfaction and accomplishments depend on their motivation level. Similarly,
success of educational reforms and policies especially at higher education level
also needs of teachers’ motivation.

3. The Present Study

A strong relationship between teachers’ competencies and teachers’
motivation has reported in majority of research studies already conducted in the
area. Teachers can play their role as a change agent only when they are
competent and motivated. Quality education require paradigm shift which in turn
depends upon competent and motivated teachers. How well they teach depends
on motivation, qualification, experience, professional training, and skills.
Pakistan is facing the problem of quality education which is a most significant
reason of its underdevelopment. Sometimes teachers are observed motivated but
not competent and in certain cases are competent but not motivated. Both
situations greatly influence learning and educational process. To promote quality
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education we need competent and motivated teachers in Pakistan. For this reason
it is necessary to find out the current status of this relationship. Is there any
relationship between competencies and motivation of Pakistani teachers? If this
relationship exists, then up-to what extent? The present study is designed to
determine this relationship at higher education level.

3.1.  Research Objective

To find out the relationship between teachers’ competencies and teachers’
motivation at higher education level in Pakistan.

3.2. Hypotheses

Following were the null hypotheses to conduct the study:

Ho: There is no significant correlation between competencies and motivation
of teachers at higher education level.

Hy, There is no significant correlation between competencies and motivation
of male teachers at higher education level.

Hos There is no significant correlation between competencies and motivation
of female teachers at higher education level.

Ho4 There is no significant correlation between competencies and motivation
of trained teachers at higher education level.

Hos  There is no significant correlation between competencies and motivation
of teachers having no training at higher education level.

4. Method
4.1.  Site and Participants

At higher education level, teachers trained by Higher education
commission (HEC) through Faculty professional development program (FPDP)
in first ten batches and same number of teachers having no training of FPDP were
participants of the study. For conducting study multiple sampling techniques
were used. Two hundred and ninety eight trained faculty members were selected
by census-sampling technique. For this purpose lists of participants were obtained
from HEC, Islamabad. Same number of teachers having no training was
randomly selected from the same discipline and same institute. Five hundred and
ninety six faculty members were included in sample.

4.2. Instrumentation

Two separate instruments Teachers competencies measurement scale
(TCMS) and Teachers motivation survey (TMS) were used to measure the
competence level and motivation level of teachers. Both instruments were pilot
tested for their validity. Reliability of teacher motivation survey was 0 .896, and
the reliability of teachers competencies scale was 0.94. Experts in the field of
testing and measurement verified the face validity and content validity of the
instruments. *'
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4.3. Data Collection

Teachers’ competencies measurement Scale (TCMS) and teachers
motivation survey (TMS) were distributed among 596 teachers by mail. At few
places, like Higher Education Commission of Pakistan Islamabad, data was
collected through self-approach. Three hundred and fifty responses which make
about 59% of total sample were collected. There were many reasons lied behind
it like teachers were on the leave, transferred to another campus, or went outside
the country.

4.4. Data Analysis

Statistical Package for Social Sciences (SPSS) version 16.0 was used to
analyze the data. Simple descriptive statistics were used. . For correlation
Pearson, r was calculated to test all the null hypotheses.

5. Results

A significant positive correlation at 0.01 rejection levels was found for all
five categories of teachers which were trained teachers, teachers having no
training, male teachers, female teachers and all teachers included in sample. Thus
all null hypotheses were rejected.

1. A significant positive correlation between competencies and
motivation of all the teachers » (279) = .531, p < .01 was found. This correlation
indicates that teachers with higher competencies also tend to show more
motivation.

2. Trained teachers exhibit more positive correlation between
Competencies and motivation » (127) = .547, p < .01 as compare to not trained
teachers r (152) = .453, p < .01.

3. In the same way male teachers exhibit more positive correlation
between Competencies and motivation » (142) = .596, p < .01 as compare to
female teachers r (137) = .409, p < .01.

6. Discussion

Our study results support Tasir, Abour, Abd Halim and Harun (2012)*
findings who concluded that teacher’s competency, teacher’s confidence level,
and teacher’s satisfaction toward use of instruction communication technology
programs, all the three variables are correlated among each other. They
investigated the relationship among these variables. Confidence and satisfaction
both are indicators of teachers’ motivation. Theoretical frameworks of teacher
motivation presented by Maslo, Herzberg” and many others are also in line with
the findings of present study. They concluded that by developing teachers’
motivation teachers competencies can be promoted. Winterton, Delamare and
String fellow (2005)** considered motivation as a characteristic of competence.
The authors of the present study reported a positive correlation between
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motivation and competencies of trained and not trained teachers at higher
education level in Pakistan. Aziz (2012)* concluded the results of her study that
both the variables of competencies and motivation are strongly correlated at
higher education level and training enhanced this correlation. Before this study,
Suryanarayana and Himabindu (2010)*® have also found a positive relationship
between teachers’ competencies and job satisfaction at primary and secondary
level. Cox, Preston and Cox (1999) reported that in 1980s much of the research
on motivation was rooted in competency values. The present study results are in
line with the conclusions of Filak and Sheldon (2003)*" who opined that
professional knowledge, skills and competencies can be seen when one feels
effective in one’s behavior. This study’s results agreed with most of the findings
of different researches regarding the relationship between job satisfaction,
motivation, job performance and competencies.”

6.1. Implications

Pakistan's current situation in educational sector is not impressive and the
future stresses a vitality and consistency in our long term and short term
educational policies.

In order to weigh the effectiveness of Pakistan’s higher education system
and for measuring its ability to face the challenges of the world, focus should be
on the effective teachers and quality teaching. Competencies and motivation as
being most significant indicators of teachers performance and their positive
correlation as key requirement of quality teaching should be addressed to achieve
the target of quality education.

In this context, the study has implications for all the stakeholders of the
education including policy-makers of education, heads of higher education
institutes, and teachers. Policy-makers need to plan a strategy for enhancing
correlation between teachers’ motivation and competencies at higher education
level. Higher Education Commission needs to incorporate motivational aspects
and competencies skills in crafty their professional development programs.
Teachers can improve their performance by accelerating their competencies and
motivations. Heads of institutes can play their role in enhancing correlation of
both variables for the sake of quality education. As no direct study to explore the
relationship of competencies and motivation of teachers has been carried out at
higher education level in Pakistan, so the present study will lead to further
research in the area.

6.2.  Challenges

Challenges faced by the sector of higher education are not only to address
the issues related to correlation of both variables but this area should be more
researched. In Pakistan competencies and motivation are commonly understood
as a single characteristic of teachers. Both these variables are taken separately
and then their correlation should be recognized.
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7. Conclusion

Teachers’ motivation and competencies are different at different levels. A
positive correlation of both these variables is required at each level. Higher
education level is that level from where output comes. The judgment of quality
education is taken place here. In Pakistan a positive correlation exists between
both these wvariables of teachers. Correlation between competencies and
motivation of trained teachers is greater than correlation of not trained teachers. It
shows that training enhances this correlation. More correlation is reported for
male teachers than female. As a whole a positive correlation indicates that
teachers with higher competencies also tend to show more motivation.

Table-1
Relationship between Competencies and Motivation of trained teachers
Group | Variables Min Max N R
Trained | Competencies score 41 116 sk
Motivation score 34 137 127 47

**Correlation is significant at the 0.01 level (2-tailed).
Table-2

Relationship between Competencies and Motivation of Teachers Having no
Training

Group Variables Min Max N R
Not trained Competencies score 33 120 152 453%
Motivation score 54 135 '

**Correlation is significant at the 0.01 level (2-tailed).

Table-3
Relationship between Competencies and Motivation of Male Trained Teachers
Group Variables Min Mix N R
Male trained Compe@nmes score 44 123 142 | 506+
Motivation score 59 137

** Correlation is significant at the 0.01 level (2-tailed).

Table-4
Relationship between Competencies and Motivation of Female Trained Teachers
Group Variables Min Max N R
Female trained | Competencies score 41 116 137 409%*
Motivation score 34 124 '

**Correlation is significant at the 0.01 level (2-tailed).
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Relationship between Competencies and Motivation of Male Teachers having no

Table-5

Training
Group Variables Min Max n r
Male not trained | Competencies score 33 120 79 | 5a6%
Motivation score 54 135 ]

**Correlation is significant at the 0.01 level (2-tailed).

Relationship between Competencies and Motivation of Female Teachers having

no Training

Table-6

Group Variables Min Max N R
Female  not | Competencies score 53 112 7 212
trained Motivation score 67 114 '

**Correlation is significant at the 0.01 level (2-tailed).

Table-7

Summary of Relationship between Competencies and Motivation of teachers
Variables N R
Competencies of Total Motivation of Total

279 53]
teachers teachers
Competencies of Trained | Motivation of Trained

127 547%*
teachers teachers
Competencies of Not Motivation of Not 152 453%%
trained teachers trained teachers ’
Competencies of Male Motivation of Male

142 .596%*
teachers teachers
Competencies of Female | Motivation of Female 137 409%*

teachers

teachers

**Correlation is significant at the 0.01 level (2-tailed).
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