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Abstract 

This study was undertaken to investigate the outcome of using the activity based learning 

method on the development of writing skills of students of grade 6. The study used pre-

test post-test equivalent group design. 50 students were randomly selected from a 

government school as sample for this study. They were divided into experimental and 

control groups based on the scores they achieved in pre-test. Students in the experimental 

group received instruction through activity based method of learning. In contrast, the 

traditional method of teaching writing was used for teaching the control group. A 

comparison of pre- and post-test scores on writing measure evidenced that the 

experimental group performed better that the control group on writing post-test. It was 

concluded that activities helped enhance the writing skills of the experimental group. 

This finding suggests that students of elementary level should be engaged in activity 

based learning to enhance their writing skills.  
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Introduction 

Activity Based Learning (henceforth, ABL) is an instructional method for classroom 

teaching and learning that involves learners in the process of learning in the classroom 
1
(Prince, 2004). Literature indicates that activity based learning methodologies encourage 

learners to actively contribute to the lessons.
2
 Put another way, during activity based 

learning method students actively participate in the learning experiences to construct their 

own knowledge based on their previous experiences.
3
 This is so since activity based 

learning is based on the theory of constructivism that states that knowledge is constructed 

by individuals   through reflection on their experiences.
4
 In more detail, the constructivist 

view of learning points out that from birth to adulthood, when individuals encounter 
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something new they reconcile it with their previous knowledge and experiences. This 

results in active construction of new knowledge.
5
  

Research shows that activity based method of teaching facilitates learning since it is a 

child-centered method which motivates learners to learn independently.
6
 Some 

researchers point out that activity based learning permits learners to work with their peers 

and specialists in their personal educational environment.
7
 Moreover, this method offers 

chances to students to converse and share their ideas among themselves.
8
 Serag

9
 states 

that activity based learning help students to think critically and be independent learner as 

this method provide them the support needed in this regard. 

A study conducted by Harfield et.al.
10

 shows that on applying activity based teaching in 

the class student engagement in the lessons improved markedly as compared to the 

previous class. Moreover, students grade in relation to the previous class significantly 

improved. Besides that, the study conducted by 
11

Churchill indicates that the method of 

activity based teaching facilitates development and enhancement of higher order thinking 

skills in students.  

Bansal and Kumar
 12

 consider activity based learning as an inventive, stimulating method 

for teaching as this method is helpful also in the classroom communication. Kolb
 13

 also 

regards demonstrative activity based teaching more apt for facilitating learning in 

contrast to the traditionally used lecture based method of teaching. In sum, it appears 

from the literature that the activity based teaching method helps in thought-provoking, 

interdisciplinary, and cooperative education.
14

 This is why Padmavathi
15

 asserts that 

teachers of the twenty first century ought to implement inventive teaching strategies such 

as activity based learning methods instead of old-fashioned stressful methodologies.  
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Writing  

Effective writing skills are considered to be of paramount importance for success in 

academic and work life.
16

 Despite that, too many students lack the writing competence 

needed for carrying out the writing tasks at respective grade levels.
17

 Kellogg & 

Whiteford argue that one of the reasons for inadequate preparation for effective writing in 

students is getting insufficient task practice in writing at primary, secondary and tertiary 

levels
18

. This raises the question what instructional practice develop and foster the 

writing skills of students. The meta-analysis of writing instructions carried out by 

Graham & Perin indicate that explicit and scaffolded instruction of writing tasks and 

processes could help improve writing skills of students
19

. Moreover, using authentic 

writing tasks in the classroom could also foster the motivation to write in students.
20

  

Purpose of the Study  

This study investigates the outcome of using the activity based learning method on the 

development of writing skills of low and high achievers of 6th grade class. More 

specifically, the study tests the following null hypotheses:  

1. Activity based learning has no effect on the improvement of writing skills. 

2. Activity based learning has no effect on the enhancement of writing skills of the 

underperforming learners. 

3. Activity based learning has no impact on the development of writing skills of the 

high performing learners. 

In Pakistan, the improvement of writing skills through activity based learning is fairly 

under researched since teaching in public sector schools is done using conventional 

methodologies.   

Method and Procedure 

Research Design 

The current study was experimental in design and used pretest-posttest equivalent group 

design approach. In language learning, the experimental research is usually conducted in 
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a classroom in a controlled environment to understand aspects of learning of language 

learners.
21

 

Population 

The study population consisted of 295,575 KPK learners who were studying at Grade-VI 

(EMIS, 2013). 

Research Sample 

For the purposes of the study, 50 students were selected randomly from 6th class of 

Government Shaheed Waseem Iqbal High School Tarkha. Two equal groups i.e. 

experimental and control groups of 25 students each were formed based on the scores 

students achieved in the pre-test. Both groups had the students of almost the same ability. 

In each group, high achieving and low achieving students were also identified. The 

students who obtained a score above the mean in each group were named as high 

achiever students and those who had scored below the mean were named as low achiever 

students. 

Research instrument and procedure 

The study used pre- and post-test to measure the extent to which the participants 

developed their writing skills. The researcher developed the test in consultation with the 

language and subject experts who approved the content validity of the test. To develop 

the test items, in depth study of the relevant literature was carried out. The writing test of 

IELTS and TOEFL were also consulted. The reliability of the test was measured by using 

the split-half technique. The coefficient of the reliability was 0.8 which was very high. 

The pre-test was used to distribute sample students in experimental and control groups. 

The post- test was conducted at the end of the study to determine the development of 

writing skills of the learners. The pre- and post-tests were based on 10 items related to 

writing skills. These items were selected from five 6
th

 grade English lessons, namely, Ibn-

e-Seena; over population in cities; The Cub; electricity, and Qissa Khwani Bazar. 

Two teachers from Government Shaheed Waseem Higher Secondary Tarkha, Nowshera 

district, with an MA degree in English from the University of Peshawar, were engaged 

for teaching English to the experimental and control groups. Both teachers had relatively 

equal teaching experience and competencies. The teacher who taught the experimental 

group had already been trained by the DCTE, KPK in teaching English through activity 

based learning.  

Delimitation of the Study 

Since this study was experimental in nature, it was in the first stage delimited to 6
th

 grade 

male students of government schools in Khyber Pakhtunkhwa. It was then further 

delimited to only government Shaheed Waseem Iqbal Higher Secondary School Tarkha. 
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Data collection 

The research subjects of experimental group as well as control group were given the 

writing tests developed by the researcher at the beginning and end of the study. Since the 

test was standardized, the starting point was the same for both groups. 

Data Analysis 

The current quantitative study utilized the independent sample t-test to compare the data 

collected from the experimental and the control groups of the study. For each group, 

mean, standard deviation, and difference of means were calculated. Significance of 

difference on the variable of pre-test and post-test scores between the mean scores of both 

groups was tested at a 0. 05 level. The study used SPSS program for data analysis.   

Results  

The study found significance difference between the mean scores of the experimental and 

control groups on the pre-test and post-test. The results of the study, the analysis of the 

results and interpretation of the results are presented below. 

Table 1: Pre-test Scores of Experimental and control groups in writing skills 

Group N Mean SD 
                     t-value 

Table value Calculated value 

Experimental 25 4.96 3.32 

1.68 

 

0.196* 

 Control 25 4.76 3.86 

*Not Significant  d.f=48    Significance level = 0.05 

Table 1 explains that the obtained result of t was 0.196 and the table value of t was 1.68. 

Results were tested at 0.05 (level of significance) and the degree of freedom was 48.  

Hence, the table value of t (1.68) was greater than t (0.196) obtained value. Thus, null 

hypothesis was approved because no significant difference between the mean scores was 

found. In this way, the experimental and control groups were identical with respect to 

prior knowledge in the writing skill on pre-test.  

Table 2: pre-test scores of Low achievers 

Group N Mean SD 
             t-value 

Table value 
Calculated 

value 

Low achievers of the 

experimental     group 
13 2.38 0.77 

1.706 

 

0.492* 

 
Low achievers of the control 

group 
15 2.2 1.146 

*Not Significant   d.f =26    Significance level = 0.05 
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Table 2 indicates that the calculated result of t was 0.492 and the table value of t was 

1.706. Results were tested at 0.05 (level of significance) and the degree of freedom was 

26.  Hence, the table value of t (1.706) was greater than t (0.492) obtained value. Thus, 

null hypothesis was approved because no significant difference between the mean scores 

was found. In this way, the low achievers of the experimental and control groups were 

identical with respect to previous knowledge in the writing skill on pre-test. 

Table3: Pre-test Scores of High achievers 

Group N Mean SD 

              t-value 

Table 

value 

Calculated 

value 

High achievers of the experimental 

group 

12 7.75 2.67  

1.725 

 

-0.675* 

High achievers of the control group 10 8.6 3.24 

*Not Significant   d.f = 20    Significance level = 0.05 

Table 3 reflects that the obtained result of t was -0.675 and the table value of t was 1.725. 

Results were tested at 0.05 (level of significance) and the degree of freedom was 20.  

Hence, the table value of t (1.725) was greater than t (-0.675) obtained value. This is why 

the null hypothesis was approved because no significant difference between the mean 

score was found. In this way, the high achievers of the experimental and control groups 

were the same with respect to former knowledge in the writing skill on pre-test. 

Table 4:    Post-test Score of experimental and control group 

Group N Mean SD 
                      t-value 

Table value Calculated value 

Experimental 25 21.24 4.60 

1.68 

 

7.59* 

 
Control 25 9.64 6.09 

* Significant  d.f=48   Significance level = 0.05 

Table 4 reflects that the obtained result of t was 7.59 and the table value of t was 1.68. 

Results were tested at 0.05 (level of significance) and the degree of freedom was 48.  

Hence, the table value of t (1.68) was less than t (7.59) obtained value. This is why the 

null hypothesis was discarded because significant difference between the mean sores of 

experimental and control group was found. In this way, the group who were taught 
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through activity based learning showed superiority over the control group with respect to 

achievement in the writing skill on post-test.  

Table 5: Post-test score of Low achievers 

Group N Mean SD 

             t-value 

Table 

value 

Calculated 

value 

Low achievers of the 

experimental group  
13 18.76 2.74 

1.706 

 

15.39* 

 
Low achievers of the control 

group 
15 6.06 1.53 

* Significant   d.f = 26              Significance level = 0.05 

Table 5 indicates that the obtained result of t was 15.39 and the table value of t was 

1.706. Results were tested at 0.05 (level of significance) and degree of freedom was 26.  

Hence, the table value of t (1.706) was less than t (15.39) obtained value. This is why the 

null hypothesis was discarded because significant difference between the mean scores of 

high achievers of the experimental and control groups was found. In this way, the low 

achievers who were taught through activity based learning outscored the low achievers of 

the control group with respect to achievement in the writing skill on post-test. 

Table 6: Post-test score of High 

achievers Group 
N Mean SD 

               t-value 

Table 

value 

Calculated 

value 

High achievers of the experimental 

group  
12 23.91 4.79 

1.725 

 

3.702* 

 
High  achievers of the control 

group 
10 15 6.49 

* Significant   d.f = 20   Significance level = 0.05 

Table 6 depicts that the calculated value of t was 3.702 and the table value of t was 1.725. 

Results were tested at 0.05 (level of significance) and the degree of freedom was 20.  

Hence, the table value of t (1.725) was less than t (3.702) obtained value. This is why, the 

null hypothesis was discarded because significant difference between mean scores of 

high achievers of the experimental and control groups was found. In this way, the high 

achievers who were taught through activity based learning outscored the high achievers 

of the control group with respect to achievement in writing skill on post-test.  
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Discussion  

The analysis of the data showed that there were no significant differences in the pretest 

scores of writing skills between the experimental and control groups. The data also 

showed that the difference between pre-test scores of underperforming students in the 

experimental and control groups in the writing skills was insignificant at the (0.05) level. 

This indicates that the  underachieving students in both groups had similar competence in 

writing at the start of the experiment. The analysis of the pre-test score further revealed 

that high achievers in the experimental group and the control group were almost similar 

at the onset of the study. These findings suggest that there was not much difference 

among the experimental and control group. Hence, both the groups could be treated as 

equal. 

Besides that, the findings of the study showed that the students who were taught writing 

through activity-based learning method scored significantly better on the post-test than 

those who learned through conventional teaching methods. This finding supports and 

reinforces the finding of existing literature that indicate that students can acquire the 

competence in language skills including writing skills if they are exposed to activities 

related to the specific skills 
22

(Watkins, 2007).  

The data also revealed that the low achievers of the experimental group showed better 

performance over the high achieving student in the control group. As a result, the null 

hypothesis has been abandoned. The better performance of the students of the 

experimental group could be due to the reason that the activity based learning provided 

students opportunities to actively participate in learning experiences rather than to remain 

passive recipients of knowledge in the classroom. This finding is in line with 
23

Padmavathi contention that teachers of the twenty first century ought to implement 

inventive teaching strategies such as activity based learning instead of old-fashioned 

stressful methodologies to bring positive results in the classroom.  

Similarly, the difference between the mean scores of high achieving students in the 

experimental groups and the control groups with respect to writing performance was also 

significant at the (0.05) level. For this reason, the null hypothesis has been ruled out in 

favor of the experimental group. This finding is consistent with existing research that 

indicates that activities related to real-world experiences help students convert their 

information into knowledge and can be used in many different circumstances.  

Conclusions 

It was concluded from the analysis of data that the experimental group who had learned 

through activity based learning performed better since they remained active and involved 

during learning. Moreover, activity based method offered students many opportunities to 

develop their writing skills.  Not surprisingly, therefore, the learning outcomes of the 
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students who were taught using activity based method dominated the outcome of those 

students who learned writing through traditional methods of teaching writing.   

The lowest performers in the experimental group showed a significant jump from the 

group with the lowest scores in the control group after the writing test. The lowest 

performers in the experimental group participated more in learning activities. The results 

also showed that high performing students who were trained by activity based method 

showed better performance in the writing skills than those who took traditional classes on 

writing because the activities that were designed keeping principles of activity based 

learning method in view were more engaging. 

Recommendations 

Based on the results of the present study, following pedagogical recommendations are 

made:  

The study showed that activity based learning method fostered students writing skills. It 

is therefore recommended that this method may be used to enhance the writing skills of 

students.  

Moreover, the study showed that using an activity based learning approach for teaching 

requires competence and preparation on the part of the teacher. It therefore seems 

appropriate to suggest that teachers who choose to facilitate lessons using activity based 

method should be given training on how to implement this method before they step into 

the classroom.  

The study also highlighted that use of activities in the classroom can take lots of time if 

the lessons are not properly planned. It is therefore recommended that teachers consider 

time an important factor when planning and executing an activity. They should design 

activities that are neither too short nor too long. In addition, teachers should conduct 

engaging and demanding activities that strikes a fine balance between what the learner 

finds familiar and what he/she finds challenging.  

The study also recommends that those who design English programs in schools should 

support and promote activity based teaching method in their respective education 

institutes. They should also design, adapt or adopt a wide variety of activities to help 

facilitate learning in the classroom.  
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